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PROS AND CONS OF USING CHATGPT IN ACADEMIC WRITING INSTRUCTION  

This paper contributes to on-going research con-
cerning the validity of using Chat Generative Pre-
Trained Transformer (ChatGPT) by University stu-
dents. ChatGPT is a relatively new tool being de-
veloped alongside numerous advancements in the 
realm of Artificial Intelligence (AI). A number of 
studies exploring possibilities of employing 
ChatGPT in tertiary education single out its multiple 
benefits stipulating though that it is still not quite 
lucid how far it can be used, and particularly, how 
it might enhance academic writing (AW) expertise 
among graduates without eroding their learning 
skills and evolving their mental inertia. Thereupon, 
concerns are raised in academic circles that 
ChatGPT may turn out to be a “double-edged 
sword” – while holding significant potentials for 
enriching student learning experiences and saving 
their time and effort, it also poses risks of retarding 
human intelligence, though being unable to entirely 
supplant it. Besides, AI leaves educators feeling 
ambivalent that over-reliance on ChatGPT can en-
gender academic parasitism among cognizing sub-
jects. Therefore, the primary aim of this study is to 
envisage prospective benefits of ChatGPT in teach-
ing University students how to accomplish a re-
search proposal and acquire valuable AW skills, 
therewith figuring out possible challenges it can 
engender. Employing theoretical positioning, com-
parative-critical analysis, and procedural research 
methods, this article spotlights the concept of 
ChatGPT with a special emphasis on its ad-
vantages and limitations in the process of conduct-
ing a research project. In addition, the study offers 
several insights into how AI can be incorporated in 
tertiary education, and it also reasons further re-
search in this area with regard to judicious exploi-
tation of ChatGPT in University AW instruction. 

Keywords: artificial intelligence; ChatGPT; aca-
demic writing expertise; research project; benefits 
and challenges of using ChatGPT in academic writ-
ing instruction. 

 
Introduction. One of the appreciable ad-

vances in the area of artificial intelligence (AI) 
has become the Chat Generative Pre-Trained 
Transformer (ChatGPT), which is a sophisti-
cated machine-learning model capable of 
performing natural language generation 
tasks with high accuracy (Bhatia, 2023). It 
has proven to be effectively used in multiple 

demesnes, but especially fast it has been 
integrated into the educational domain. The 
main goals of ChatGPT are thought to be 
responding to queries, continuously main-
taining an incessant chain of information, 
and creating a powerful database, which is 
able to resolve any problem grounded on the 
provided data (Mahajan, 2023). The evidence 
seems to be strong that ChatGPT has plenty 
to offer across diversified areas including 
academic contexts. Inter alia, it is alleged to 
possess the potential to revolutionize the 
scientific domain by providing a super-smart, 
flexible and collaborative tool for increasing 
research output and enhancing fairness, ob-
jectivity and creative problem solving (Lin, 
2023). Besides, it is claimed to minimize time 
and effort spent on generating, developing 
and presenting ideas (Mahama et al., 2023), 
appreciably augment student learning reduc-
ing stress and pressure, providing 24/7 ac-
cess and support, and ensure personalized, 
spaced and interactive learning. Thereto, the 
effectiveness of ChatGPT in improving learn-
ing and memory may vary depending on user 
preference, subject matter, and specific im-
plementations of this tool (Long, Xiangfei & 
Jiacan, 2023). 

At the same time, in light of how modern 
technologies have altered and continue 
altering our reality, it is strategic to be aware 
of possible impacts of ChatGPT on preserving 
cognizing subjects’ ideation, creative writing 
and expression skills. Specifically, provided 
that ChatGPT is utilized as a tool to learn 
how to write academically, and not as a robot 
that completes “dirty” mental work, students 
can embrace it as a scaffolder assisting them 
in building up and strengthening their AW 
expertise. Thus, ChatGPT can be used as a 
supplement to conventional learning 
methods rather than a replacement for them 
(Yael, 2023; Long, Xiangfei & Jiacan, 2023). 

In addition, present-day researchers are 
unanimous in their opinions that ChatGPT 
holds tremendous promise for advancing 
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tertiary education, making it easier than ever 
for educators to ensure and sustain personal-
ized learning, and for students – to access 
information. However, they also caution 
against overemphasized expectations from 
this resource as increased AI engagement 
can make individuals overreliant on it, which 
might cause diminished critical thinking and 
reasoning, decrease in intellectual depth and 
memory retention (Long, Xiangfei & Jiacan, 
2023; Neendoor, 2024; Vovk, Kryvoshyia, 
2024a, p. 391–395; Vovk, Kryvoshyia, 2024b, 
p. 323–328; Vovk, Kryvoshyia, 2024c,  
p. 2–14). That given, AI poses an issue re-
garding the degree to which it can be inte-
grated into a learning process. Another issue, 
which comes to mind is the possible damage 
that AI can inflict on the young brain in case 
of abusive exploitation of ChatGPT. 

Albeit, some scholars, educators, and 
University instructors welcome the extensive 
adoption of ChatGPT across diversified 
educational contexts, since it demonstrates 
an enormous variety of applications; they 
regard it rather as a support to human 
thought claiming that it has gained so much 
popularity that it is becoming almost 
unavoidable (Aljanabi, 2023, p. 16–17; 
George, A.S., George, A.H., 2023, p. 9–23). 
Other researchers and pedagogues are 
apprehensive about a possible overreliance 
on ChatGPT, which, as they fear, might foster 
students’ superficial learning habits and 
erode their critical thinking skills. This di-
chotomy of opinions underscores the com-
plexity of human-artificial intelligence inter-
action across various educational contexts 
(Mogavi et al., 2023). 

With those issues in mind, this study is 
aimed at achieving the twofold objectives: 1) 
to examine the concept of ChatGPT, inter-
preting its key features alongside analysing 
its benefits, challenges and limitations in the 
educational area; 2) to explore the feasibility 
of judicious utilization of ChatGPT when 
conducting a research project without caus-
ing students’ overdependence on it and en-
gendering their mindset rigidity, mental iner-
tia and academic parasitism. 

Reaching the abovementioned objectives 
necessitates employing the methods of theo-
retical positioning, critical literature review, 
comparative analysis, and procedural re-
search. These methods prove to be efficiently 
applied in multifarious contexts to solve nu-
merous problems. In this paper, we apply 
them in an attempt to work out some solu-
tions to the issue of thoughtful using 
ChatGPT in order to carry out an independ-
ent academic project when completing a mas-
ter’s degree by University students.  

Background of the problem. Voluminous 
research is focused on possibilities and risks 
of incorporating ChatGPT in University in-
struction, particularly in the AW course (Mo-
hammad et al., 2023, p. 62; Sułkowski, 
2023; Bhatia, 2023; Lo, 2023; Kacevac, 
2023; Alberth, 2023, p. 339–350; Mahama et 
al., 2023; Ijaz, 2023; Mondal, Mondal, 2023, 
p. 3601–3605; ChatGPT Prompts, 2024; Can 
Chat GPT4, n.d.; Fenswick, 2024; Perdani, 
n.d.). Basically, most studies agree that AI 
and ChatGPT as its type is a game-changing 
resource that revolutionizes the way AW is 
approached nowadays. Furthermore, they 
acknowledge that ChatGPT may serve as an 
efficacious tool, which assists in generating 
academic content and scholarly texts upon 
request. The training database for ChatGPT 
models comes from diversified sources cover-
ing various domains such as books, websites, 
Wikipedia and other text sources (Kacevac, 
2023). 

Therewith, educators collegiately expose 
ethical applications of ChatGPT in a broad 
gamut of academic assignments in terms of 
outlining a research work; brainstorming and 
formulating research questions and hypothe-
ses; assisting with literature review, and 
searching and summarizing relevant sources; 
creating efficient introductions, body sections 
and conclusions; developing and organizing 
arguments; collecting and validating data; 
optimizing the design of an experiment; com-
bining and arranging ideas; visualizing and 
symbolizing information; editing and proof-
reading the work; and even formatting refer-
ences. Besides, ChatGPT can also be ad-
dressed for grammar and punctuation, sen-
tence structure, synonyms and vocabulary, 
paraphrasing techniques, transition phrases, 
tone and style. The indications are that 
ChatGPT can significantly enhance academic 
skills of young researchers, inasmuch as its 
major goal is to improve them and not to fab-
ricate or cheat (Bhatia, 2023; Kacevac, 2023). 

Moreover, educators identify the so-called 
“pillars” of utilizing ChatGPT that comprise 
providing limpid, explicit and concise in-
structions, asking clarification questions, 
making it a reiterative and collaborative pro-
cess, resorting to reviewing and editing, and 
checking for plagiarism (Kacevac, 2023). 
It must therefore be recognized that ChatGPT 
may become a valuable scaffolding resource 
for students provided it is not overexploited.  

On the flipped side of this, granting con-
tinuous intrusion of ChatGPT into AW in-
struction, the academic community is raising 
concerns about misuse or rather abuse of 
artificial language models in producing and 
publishing scholarly papers (Davis, 2023; De 
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Waard, 2023; Kendrick, 2023). In particular, 
a number of researchers who have tested 
ChatGPT in multiple ways, have identified 
that while ChatGPT’s written responses to 
queries are generally intelligible, they may 
also be formulaic, outdated, false or fabricat-
ed, lack accurate or complete references, 
and, worse yet, rely on fabricated, virtually 
non-existent substantiation for assertions it 
creates (De Waard, 2023; Nature Editorial, 
2023; Flanagin et al., 2023). 

Apart from those mentioned, several other 
issues have arisen in academic and educa-
tional communities due to the overuse of 
ChatGPT, including the difficulty of distin-
guishing between human and AI authorship 
(Stokel-Walker, 2022; Else, 2023; Mahama et 
al., 2023). These issues, according to many, 
are associated with the widespread use of 
ChatGPT for text generation, language trans-
lation and generating responses to a wide 
range of queries (Rudolph, Tan, S., Tan & 
Sh., 2023, p. 345–351; Alberth, 2023, p. 
339–347). Based on the foregoing, research-
ers warn that ChatGPT may be unreliable in 
terms of transparency, quality control, ethi-
cal issues, and reinforcing existing biases in 
data and algorithms. Along with that, it 
sometimes falsifies data and is unable to per-
form operations of critical thinking and en-
sure creativity in writing, so authors have to 
be very cautious and exploit this resource as 
a useful tool to refine their ideas and express 
them more effectively without over-relying on 
it as an instrument that will replace their 
thinking and originality. Hence, it is critical, 
while recognizing the potential of ChatGPT, 
also to be aware of its challenges and limita-
tions (Bhatia, 2023; Fernandes, 2023; Kace-
vac, 2023; Nayak, 2023). 

Over and above that, many believe that 
ChatGPT may eventually profane or even 
destroy education. Today’s younger genera-
tions tend to count more on visuals rather 
than on reading, and they frequently feel 
deficient in critical and analytical skills to 
evaluate digital information obtained from 
the Internet (Yael, 2023). From such a per-
spective, ChatGPT can turn out to be detri-
mental to learning.  

Results. When it comes to AW, replacing 
extended academic reading, note-taking, 
planning, drafting, editing, and revising a 
paper with speedily generated (and some-
times inaccurate) AI responses can signifi-
cantly impede AW instruction and prevent 
students from acquiring AW skills, which are 
momentous for quality University education. 
Building up such skills is a gradual, incre-

mental and time consuming process that 
cannot occur overnight. Students will (and 
should!) experience numerous failures and 
intellectual struggles on the pathway to ob-
taining AW expertise. But the problem with 
University instructors is that sometimes they 
confuse the process of learning with its final 
outcome, rather than with a hard thinking 
process required to create it, which is where 
the learning per se occurs. Hence, ChatGPT 
can be instrumental and supportive in many 
respects, but unless pedagogues are careful, 
it can get overused, resulting in damaging 
students’ cognitive abilities to learn and 
think (Vovk, Kryvoshyia, 2024a, p. 392–395; 
Vovk, Kryvoshyia, 2024b, p. 325–329; 
Quigley, 2023; Vovk, Kryvoshyia, 2024c, p. 
5–11). Also, it should be borne in mind that 
writing and thinking are closely related pro-
cesses. There are many benefits to writing 
that can improve mental clarity and thinking 
capacities. So, we cannot but agree with the 
author David McCullough that “Writing is 
thinking. To write well is to think clearly. 
That’s why it’s so hard”.  

Apart from the abovementioned, AI may 
have critical impacts on psychological and 
cogitative functioning of students. Since it is 
activities like reading, thinking, and writing 
that notably develop the human mind, by 
overusing ChatGPT students may lose these 
vital academic skills. Besides, it would not 
be superfluous to remind that quality 
education, inter alia, is aimed at ensuring the 
neuroplasticity of the human brain, which 
occurs via continuous mental work and 
practice, and cinches the intellectual 
development of individuals. And if this is 
case that ChatGPT is used excessively, it can 
cause a decline in mental capacities. 
Further, the abuse of ChatGPT may have a 
detrimental effect on students’ imagination, 
creativity, and motivation. In its turn, the 
lack of motivation can lead to decreased 
cognitive performance (Lapierre, 2024; Vovk, 
Kryvoshyia, 2024a, p. 393; Vovk, Kryvoshyia, 
2024b, p. 325; Vovk, Kryvoshyia, 2024c, 
p. 10–13). 

Withal, if students exploit ChatGPT as a 
method of cheating, they will gradually be-
come less interactive with literature. Con-
ducting the hardest work – thinking and 
analyzing – which are so critical for stu-
dents’ AW expertise, AL will ultimately im-
pede or destroy their capacity of employing 
creativity and originality on academic as-
signments, reducing at that their mental 
agility. Once students turn to AI to complete 
their work for them, they will fail to benefit 
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from opportunities to practise AW skills. 
Then, AI may also have a negative impact on 
learners’ decision-making abilities, which 
causes the depletion of neurons in the brain 
assigned to accomplish a specific task, ag-
gravating for learners the completion of as-

signments requiring these skills (Lapierre, 
2024). 

Considering all cons and pros of employ-
ing ChatGPT in University AW instruction, 
for better clarity it seems felicitous to com-
pare and contrast them in a chart (Table 1). 

Table 1 

Pros and Cons of Using ChatGPT in Academic Writing 

 
On balance, while recognizing that 

ChatGPT may have a positive effect on 
learning, it also may cause negative conse-
quences in terms of over-reliance on AI, im-
pairment of reasoning abilities, accuracy of 
information, simplistic knowledge, superfi-
cial comprehension of concepts, reduced 
human interaction and collaborative learn-
ing, as well as deskilling and demotivation. 
There is no denial that ChatGPT has the 
potential to enrich student learning experi-
ences, but it is also imperative to critically 
examine its possible negative upshots. 
These challenges might be addressed 
through the intentional implementation of 
special pedagogical strategies meant to en-
courage independent thinking and intelli-
gent use of AI in University instruction in 
general, and in AW in particular. 

To mitigate the potential negative impact 
of ChatGPT on learning, several strategies 
can be implemented. They are intended to 
ensure that ChatGPT serves as a complemen-
tary educational tool and not as a replace-
ment for human intelligence. Suggested 
strategies presume employing blended learn-
ing, developing critical thinking and problem-
solving skills, creating collaborative learning 
environments, encouraging ongoing profes-
sional growth for educators and introducing 
a course of digital literacy for them, devising 
an ethical framework for AI evaluation, and 
promoting research and evidence-based prac-
tices (Long, Xiangfei & Jiacan, 2023; Vovk, 
Kryvoshyia, 2024a, p. 392–394; Vovk, Kryv-
oshyia, 2024b, p. 324–327; Vovk, Kryvoshy-
ia, 2024c, p. 12–15). Adopting these strate-
gies increases chances that ChatGPT can be 
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effectively integrated into educational con-
texts, acting as a complement to human ca-
pacities. This impellent driving force is 
claimed to advance critical thinking and im-
proved learning outcomes while mitigating 
potential adverse consequences. Fundamen-
tal to such an approach is maintaining a 
learner-centric environment, with ChatGPT 
serving as a complementary tool for both.  

That given, the idea is put forward that 
recommendations for justified employment of 
generative AI in research projects should be 
worked out and promoted in order to ensure 
the ethical use of natural language pro-
cessing techniques in academia (Sułkowski, 
2023). Additionally, the guidance on 
ChatGPT and chatbots in relation to scientific 
publishing issued by the World Association of 
Medical Editors should also be taken into 
account. This guidance pinpoints that chat-
bots cannot be considered authors; authors 
must be transparent when utilizing chatbots 
and furnish particulars about how they have 
been utilized; authors are accountable for the 
work completed by the chatbot in their study 
and for indicating all sources; editors require 
the right tools to assist them in detecting 
content created or elaborated by AI, and 
these tools have to be entirely available (Ziel-
inski et al., 2023). 

To summarize, ChatGPT, though proving 
to be a multi-purpose and versatile AI tool 
that exhibits a broad array of applications in 
academic environments, including assisting 
students in their AW literacy, guiding them 
through their AW advancement, honing their 
learning strategies, facilitating benchmarking 
and brainstorming, yet simultaneously car-
ries significant downside risks doing a dis-
service to graduates when performing their 
academic work intended specifically for their 
cognitive and academic growth, indispensa-
ble for their future professional activities. 
Needless to say, it is crucial for students to 
use ChatGPT judiciously, cautiously, and 
responsibly to improve their academic re-
search performance without detrimenting 
their mental powers. That is why more dis-
cussion expressing varied perceptions and 
stances towards this issue is requisite. 

On account of the fact that in this day and 
age, it is hardly possible for students to avoid 
using AI in their University studies, AW in-
structors may (and probably should) turn 
possible challenges related to ChatGPT to 
advantages (certainly with definite limita-
tions). This implies that, first and foremost, 
instructors themselves have to be aware of 
how to make use of ChatGPT, and second, 
they are expected to figure out how students 
can wisely utilize this chat without harming 

their mental abilities, or academically de-
skilling them impairing their AW expertise. 

Numerous researchers focusing on teach-
ing AW to master-students are unanimous 
that academic skills are a valuable asset to 
University education and therefore, they 
should be prioritized and emphasized. Such 
a stance requires not only a special aware-
ness, but also the application of a feasible 
methodology instrumental in acquiring AW 
experience, as it is a time-consuming and 
frequently painstaking process.  

Conventionally, a research proposal is 
viewed as a formal project in which students 
start with an idea or hypothesis supported 
with pertinent data collected from multiple 
sources, assemble gathered findings in a log-
ical fashion, and reflecting on what they have 
learned in the process, reexamine the original 
idea. In preparing a scholarly project, a re-
searcher gradually progresses through such 
phases as choosing and limiting the topic, 
forming potential research questions and 
proposing a working thesis, gathering data, 
organizing and summarizing obtained find-
ings, analyzing data, developing a working 
outline and assembling the rough draft, 
which subsequently will repeatedly be sup-
plemented, edited, proofread, and finalized 
(How to Write a Research Proposal, n.d.). 

Respectively, the incremental progression 
through the indicated phases requires from 
the author not only profound content 
knowledge and AW skills, but also time, men-
tal effort and commitment. Besides, they 
need to have intelligible ideas that they in-
tend to develop in their research project. 
Granted that many present-day master-
students (particularly, in Ukraine) are en-
gaged in extra-curricular activities and part-
time jobs to support themselves financially, 
they are sure to resort to the assistance of 
ChatGPT most frequently, which makes it the 
most popular resource among graduates.  

On the one hand, this chatbot may come 
in helpful at every phase of accomplishing a 
research project saving students’ time and 
efforts. Seemingly, under the circumstances, 
turning to ChatGPT for aid is justified, be-
cause not every student can be a researcher 
by their brain power and intellectual capabil-
ities, and not all of them possess sufficient 
theoretical preparation on the subject matter, 
which will definitely prevent them from for-
mulating a workable hypothesis or a thesis, 
and coming up with relevant research ques-
tions. Addressing AI for directing and guiding 
them in their research seems well-founded in 
this case.  

On the other hand, letting ChatGPT en-
tirely replace human intelligence poses po-
tential hazards, which students at this stage 
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of their intellectual development are not quite 
able to realize. Specifically, continuously al-
lowing ChatGPT to brainstorm research ide-
as, put forward theses and hypotheses, syn-
thesize, assemble, and generalize data, ana-
lyze findings, make inferences and conclu-
sions, etc. is fraught with inhibiting and re-
tarding student mental powers and reason 
abilities, and in the longer term, significantly 
limiting their mental dexterity, intellectual 
aptitude and cognitive agility.  

Concomitant therewith, University study 
time being the most conducive period to 
mental development of students, will be ir-
reparably lost, and students will not be cog-
nitively capable of handling intellectual is-
sues if they encounter them. That is why, the 
unwarranted, unregulated and uncontrolled 
exploitation of ChatGPT will do students a 
disservice rather than contribute to their 
academic advancement, and hence will inflict 
more damage than bring good.  

Given that the main objective of quality 
University education is to not only to equip 
cognizing subjects with professional skills 
and competences so necessary for their fu-
ture occupations, but to teach them how to 
learn, think critically, grasp abstract con-
cepts, tackle intellectual challenges and re-
solve problems, students will hardly ever 
benefit from AI in these respects. If this is the 
case, their University education (and our 
mission as instructors) will definitely show 
signs of complete failure.  

With regard to the aforementioned and 
our own teaching and academic experience, 
letting students turn to AI for generating a 
complete version of the research project on 
the chosen/given topic is absolutely unac-
ceptable. Some of the phases of accomplish-
ing a project (like formulating a working the-

sis and hypothesis, organizing ideas, making 
conclusions, arguing and debating pertaining 
issues) require original efforts intended for 
the actual research – in this case, it is not 
permissible for students to utilize ChatGPT 
and present their work as an outcome of 
their own mental endeavours. Conducting 
research is considered to be one of the Uni-
versity evaluation instruments aimed at as-
sessing students’ abilities to search for in-
formation from reliable sources, process and 
organize it in an orderly fashion, formulate 
ideas, make inferences and draw conclu-
sions. And presenting the artificially generat-
ed research proposal as your own is unac-
ceptable in any academic setting; it equates 
such individuals with those students who 
genuinely and fairly exerted themselves and 
invested their time, energy, mental efforts, 
originality and creativity into their research 
work.  

Alternatively, if the conducted research 
requires gathering multifarious copious in-
formation or collecting pertinent sources, 
some statistical data, linguistic verification, 
academic editing for appropriate use of aca-
demic clichés, then there seems to be no vio-
lation of academic integrity if students resort 
to AI. Conversely, it will save the researcher’s 
time and endeavours, enhance the scientific 
authenticity of the research paper and aca-
demically strengthen it. Furthermore, provid-
ed it is done under the guidance or control of 
a scientific supervisor there is no dishonour 
in it. Accordingly, students may be allowed to 
use ChatGPT at some phases of completing a 
research proposal without plagiarizing or 
cheating. In this case, ChatGPT will perform 
mostly technical functions saving students’ 
time and efforts (Table 2).  

Table 2 
Functions of ChatGPT  

at Every Phase of Conducting a Research Project  
Phases  Functions of ChatGPT  

Literature review – defines the scope of literature review offering key themes and questions to 
focus on;  

– elucidates objectives of literature review (gaps identification, theoretical 
framework establishment, current knowledge generalization);  

– synthesizes information from multiple sources designating common topics, 
trends, and gaps;  

– compares and contrasts diverse studies highlighting differences and 
emphasizing areas of debate. 

Limiting the topic – provides not only a plan of how to narrow down the topic but also exemp-
lifies how to do it;  

– draws attention to potential subtopics and specific aspects; 
– provides feedback and suggestions through which the topic can be refined 

more precisely. 

Forming potential 
research questions 

– turns the topic into a focused research question;  
– ensures clarity and specificity of research question;  
– offers alternative versions if the initial research question is too broad or 

narrow. 
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Phases  Functions of ChatGPT  
Proposing a working 
thesis 

Independent completion. 

Formulating  
a hypothesis  

Independent completion. 

Collecting pertinent 
data 

– suggests data sources;  
– advises on selection of appropriate research methods;  
– recommends sampling techniques and tools. 

Assembling, analyzing 
obtained findings  

– recommends how to organize (spreadsheets (Excel, Google Sheets), data-
bases (SQL, Access), or software for data management (SPSS, R)) data;  

– provides suggestions on data analysis (statistical, qualitative);  
– assists in the interpretation of findings in the context of research questions. 

Organizing, 
summarizing, 
symbolizing findings 

– advises on how to logically and effectively categorize findings;  
– helps to calculate and interpret descriptive statistics and summarize large 

datasets into key findings;  
– suggests appropriate methods (bar charts, line graphs, pie charts, 

histograms, etc.), offers incremental instructions, and customization tips 
(adding labels, adjusting colours, using legends, etc.) for effective symbolic 
display of findings. 

Developing  
a working outline 

– provides guidance for creating an outline;  
– points out key components to be included;  
– offers outline templates. 

Drawing conclusions, 
making inferences  

Independent completion. 

Assembling the rough 
draft 

Independent completion. 

Editing, proofreading, 
and finalizing the 
research project 

– reviews the paper in terms of lucidity and logic of arguments, their 
conclusiveness and validity;  

– identifies ambiguous and overly verbose sections suggesting ways to make 
them more concise and comprehensible;  

– enhances coherence by suggesting transitional phrases and synonyms, 
ensuring consistency of terms, tone, and style;  

– detects and corrects grammar and punctuation errors, improves the 
structure of sentences;  

– examines the entire paper to make sure that all sections are cohesive and 
contribute to the overall argument or narration;  

– reviews the conclusion to ascertain that they precisely summarize the 
research paper and expose its contributions. 

Referencing the 
research project 

– provides verification of in-text citation accuracy;  
– ensures that the list of references is complete and is composed and 

formatted appropriately and infallibly following the required style (APA, 
Chicago, MLA, etc.). 

 

Conclusion. These days, AI has gained 
immense popularity, especially among stu-
dents who are frequently availing themselves 
of it when performing their academic assign-
ments. Respectively, ChatGPT as a game-
changing type of AI is widely made use of by 
modern University graduates. That is why, 
instructors should be mindful of the fact that 
though this chatbot can make a positive im-
pact on students’ academic performance by 
providing them with plentiful assistance, it 
can also detriment them by impairing their 
creativity, efficacy, academic integrity and 
transparency due to the abusive utilization or 
over-dependence on it.  

Presently, it does not seem viable to take 
full control over students’ resorting to AI, and 
yet it is feasible to guide them in this process 
by employing ChatGPT at certain phases of 
accomplishing a research proposal. Provided 
it is a directed and monitored use of 
ChatGPT, it will become warrantable and 

students will have no need to cheat. Some-
times, while conducting a research project, 
graduates may address ChatGPT to complete 
mental work for them, and then submit it as 
their own. To avoid such a precedent, it is 
assumed that teachers themselves have to be 
able to use this chat in order to knowledgea-
bly monitor and guide students, suggesting 
at what phase of the research they can turn 
to this ChatGPT for assistance, and keep 
students under control to prevent fabrica-
tions, scientific parasitism, and cheating.  

Further implications. In conjunction 
with other workable measures, Universities 
are required to develop appropriate guide-
lines with explicit instructions in what cases 
and how far students can be permitted to use 
ChatGPT without violating academic integri-
ty. This opens new perspectives for employ-
ing AI across educational contexts, which 
offers implications for further research in this 
realm. 
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ПОЗИТИВНЕ Й НЕГАТИВНЕ У ВИКОРИСТАННІ ChatGPT  
В НАВЧАННІ АКАДЕМІЧНОГО ПИСЬМА 

Анотація. Ця стаття є внеском у сучасні дослі-
дження, присвячені використанню Chat Generative Pre-
Trained Transformer (ChatGPT) студентами ЗВО. 
ChatGPT – це відносно новий ресурс, розроблення та 
вдосконалення якого відбувається поряд із численни-
ми досягненнями в галузі штучного інтелекту (ШІ).  

Низка наукових праць, які досліджують перспек-
тиви використання ChatGPT у сфері вищої освіти, 
виокремлюють значну кількість переваг цього ресур-
су, зазначаючи водночас невизначеність норм його 
застосування і його вірогідний потенціал у форму-
ванні вмінь академічного письма серед випускників 
ЗВО. При цьому, в дослідженнях висловлюється та-
кож занепокоєння щодо надмірного користування 
означеним чатом, що може призвести до нівелювання 
умінь навчання та розвитку ментальної інерції в 
суб’єктів пізнання. У зв’язку з цим, в академічних 
колах зазначається двоїстий характер ChatGPT: 
виконуючи роль ресурсу, здатного до збагачення на-
вчального досвіду студентів та економії їхнього часу 
й зусиль, він також створює ризики вповільнення 
розвитку інтелекту людини, хоч і не здатен повніс-
тю замінити його. Крім того, ШІ породжує неодно-
значність його сприйняття серед педагогів, оскільки 
надмірна залежність студентів від ChatGPT може 
розвинути в них академічний паразитизм.  

Отже, основна мета цього дослідження полягає в 
тому, щоб передбачити потенційні переваги викори-
стання ChatGPT під час виконання студентами уні-
верситету дослідницького проєкту та набуття ними 
вмінь академічного письма, й визначити ймовірні 
виклики та проблеми, які цей чат може спричинити.  

Послуговуючись методами теоретичного позиціо-
нування, порівняльно-критичного аналізу та дослід-
ницької процедуралізації, ця стаття висвітлює кон-
цепцію ChatGPT, характеризуючи його позитивні й 
негативні властивості, які можуть виявитись у ході 
виконання наукової праці.  

До того ж, у цій статті надається різнобічне уяв-
лення про можливість інтеграції ШІ у сферу вищої 
освіти, а також обґрунтовується перспектива пода-
льших досліджень у цій галузі, зокрема щодо помірко-
ваного використання ChatGPT під час навчання ака-
демічного письма у ЗВО. 

Ключові слова: штучний інтелект, ChatGPT, 
компетенція в академічному письмі, науково-
дослідницький проєкт, переваги та труднощі викори-
стання ChatGPT під час навчання академічного пись-
ма. 
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