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The originality lies in the comprehensive empirical
analysis of the integrated English preparation for social
work students, quantitatively demonstrating a critical
mismatch between students' awareness of the language's
importance and the inadequate professional focus, vol-
ume, and methodological quality of the current teaching
process, thus identifying key deficiencies.

Further research must prioritize the systematic analy-
sis of the existing curricular and methodical framework.
This analysis will serve as a foundation for developing

and implementing new, highly effective integrated teach-
ing methodologies to elevate the level of English proficien-
cy among future social workers.

Keywords: integrating teaching, English for profes-
sional purposes, social worker, professional English lan-
guage preparedness.
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DISTANCE AND BLENDED LEARNING FOR FOREIGN LANGUAGE TEACHER TRAINING

The professional realization of foreign language
(FL) teacher-trainees is fundamentally related to the
level of competitiveness of their professional train-
ing. This competitiveness is largely conditioned by
the development of specific competencies, most
notably the pedagogical activity competence. Con-
sequently, effective training is supposed to priori-
tize creating conditions that allow students to prac-
tice and achieve professional realization as FL in-
structors.

The shift to mandatory distance learning caused
by the prolonged pandemic necessitated the ad-
justments to all educational activities. This, in turn,
highlighted the need for specialized training that
prepares students to teach effectively within blend-
ed and distance learning contexts. Indeed, distance
learning has become one of the most prominent trends
in modern education, with the COVID-19 pandemic
precipitating a significant transition from classical
in-person instruction to these new modalities.

The purpose of this paper is to examine the pro-
spects of higher education and analyze the core
principles of professional training for FL teacher-
trainees within distance and blended learning
frameworks.

The major research methods employed to
achieve the above purpose embrace monitoring,
systemic and situational logical analysis, and theo-
retical research. The study was conducted through
a comprehensive literature review on the topic,
utilizing relevant keywords and synonyms. Fur-
thermore, the analysis and summarization of high-
er education prospects prioritized the importance of
FL teacher-trainees’ professional development,
specifically accounting for the unique characteris-
tics of distance and blended learning environments.
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The conducted research revealed that the main
goal of professional training for higher education
teachers should focus on conscious mastery of
information technology (IT) tools, activation of ped-
agogical self-organization, and development of the
ability to self-improve it skills.

It is further emphasized that individual distance
learning constitutes a comprehensive pedagogical
concept. This approach encompasses the goals,
structure, content, and process of learning, is based
on an evaluative approach, and ultimately contrib-
utes to shaping “design thinking”. Such thinking
integrates individual preferences, knowledge, and
opportunities for applying information and commu-
nication technologies.

The study concluded with clear definitions for
the learning modalities: blended learning is final-
ized as the effective combination of traditional face-
to-face instruction with online components, imple-
mented using modern internet tools; distance edu-
cation provides students with the flexibility to study
from home according to a convenient schedule and
in optimal comfort.

In the distance education system, knowledge
assessment is also carried out remotely. Students
can complete research projects, take electronic final
tests, and participate in exams with instructors via
video conferencing. Finally, the use of interactive
methods in FL classes is crucial, as it ensures an
intensive creative process of interaction between
the teacher and students, stimulating cognitive
activity both during and after the lesson.

Keywords: professional training; distance and
blended learning; pedagogical competence; IT com-
petence of teachers; foreign languages.
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Introduction. The competitiveness of pro-
fessional training for future foreign language
teachers is determined by their potential for
professional realization. These opportunities
depend on developing specific competencies,
most crucially, pedagogical competence. This
highlights the importance of creating condi-
tions that enable students to achieve profes-
sional realization in their practical work as
foreign language teachers.

The prolonged pandemic necessitated
changes in all educational activities due to
the mandatory shift to distance learning.
This, in turn, requires specific training for
students to teach effectively within blended
and distance learning contexts.

Distance learning has become one of the
most prominent trends in modern education.
The COVID-19 pandemic precipitated a sig-
nificant transition from classical in-person
instruction to these new modalities, known
as distance learning. The purpose of this pa-
per is to examine the prospects of higher ed-
ucation and analyze the core principles of
professional training for future foreign lan-
guage teachers within distance and blended
learning frameworks.

A review of recent literature on the meth-
odology and implementation of distance
learning indicates that while the late 20th
century saw the initial emergence of scientific
inquiry into the informatization of society
and the use of Information Technologies (IT)
in education, the 21st century has been de-
fined by a sustained focus on integrating
distance learning as an essential component
of the educational system.

Consequently, as early as the 1980s and
1990s, international scholars began to inves-
tigate the role of information technology in
education. Specifically, concepts of comput-
er-based learning environments emerged
(Nicholas Negroponte, 1995; Larry Cuban,
1997), and constructivist learning ideas sup-
ported by digital tools were introduced (Mark
Prensky, 2009). During this period, priorities
for the development of e-learning were estab-
lished within the context of educational re-
form, particularly focusing on cognitive, so-
cial, and teaching presence (Thomas Russell,
2002; Garrison, Archer, & Anderson, 2003).

Subsequent research focused on the di-
dactic potential of information and communi-
cation technologies, particularly on interac-
tion models that engage all participants in
language activities and promote opportuni-
ties for speaking, listening, reflecting, and
responding (David Johnson & Roger John-
son, 1994; Spencer Kagan). Scholars also
explored the potential of online education
and the significance of self- discipline as a
predictor of academic success (Angela Duck-
worth & Martin Seligman, 2005).
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Other studies addressed factors influenc-
ing students’ perceived learning outcomes
and satisfaction with online education in
higher education (Eom & Ashill, 2016), as
well as the use of the Internet for developing
open educational resources and supporting
distance learning (Linda Harasim, 1990).
Additionally, research has examined educa-
tional design and digital infrastructure in the
context of technical support for education
(Victoria Marin & Melissa Bond, 2020).

Purpose. The aim of this paper is to exam-
ine the prospects of higher education and
analyze the core principles of professional
training for future foreign language teachers
within distance and blended learning frame-
works.

Methods. The primary research methods
employed in this study include monitoring,
systemic and situational logical analysis, and
theoretical research. To achieve this goal, we
conducted a comprehensive literature review
using relevant keywords and synonyms. Fur-
thermore, we analyzed and summarized the
prospects of higher education development,
emphasizing the significance of professional
training for future foreign language teachers,
specifically considering the unique features
of distance and blended learning.

The study materials consist of a review,
synthesis, and analysis of existing research
regarding the prospects of higher education
and the core principles of professional train-
ing for future FL teachers under the imposed
conditions of distance and blended learning.

Results. The main goal of professional
teacher training in higher education should
focus on: conscious mastery of IT (infor-
mation technology) tools, activation of peda-
gogical self-organization, and development of
IT self-improvement skills. This also involves
developing the preparedness of future teach-
ers (including computer science instructors)
to effectively utilize IT in their professional
work (Hurzhii, Kartashova, & Lapinskyi,
2013).

Personalized distance learning is a com-
plicated pedagogical concept that includes
learning aims, structure, content, and pro-
cess. It defines the efficiency of foreign lan-
guage learning and demands a specific level
of learner's mature. This stage of maturity is
determined by the following characteristics:
a) relative autonomy from the teacher and
learning resources; b) capability to identify
issues; c) problem-oriented approach; d) ca-
pacity to adapt existing skills to individual
interests and conditions; e) self-awareness
and self-diagnosis; f) possibility to control
and monitor not only one's own studying
process but also one's own intercultural in-
teraction; g) feeling of responsibility; h) being
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able to project one's knowledge to future oc-
cupational activities (Muntyan, & Valentino-
va, 2011).

Distance learning in the area of foreign
languages involves an evaluative mindset, the
development of the so-called design mentali-
ty, oriented towards the combination of indi-
vidual preferences, knowledge and the possi-
bilities of information and communication
systems, and the recognition that it is not
possible to stop the innovative progress of
learning, the implementation of modern
learning technologies and technological ad-
vances. It is essential to upgrade one's pro-
fessional skill level, adapt to new work envi-
ronment, continuously observe the intelligent
potential of mobile gadgets, and monitor the
appearance of innovative mobile education
tools on the Internet (Stezhko at al, 2021).

The usage of distance learning tools in the
current educational experience of a pedagogi-
cal institute needs to change the ways and
forms of preparing future elementary school
teachers - from the explanatory to the re-
search, problem solving, project, and investi-
gative ones, which are focused on students'
independent thinking, information pro-
cessing, and practical habits and skills
(Mukoviz at al, 2018).

The cognitive learning approaches are
aimed at helping students absorb new mate-
rial with their previous knowledge and modify
their mental framework to integrate it. For
instance, cognitive teachers allow the learn-
ers to describe new content in their own
terms, ask them questions to structuring the
new information, assist them in making
meaningful connections to what they have
studied, and arrange the material in a logical
organizational way (Shandruk at al, 2019).

Consequently, the review of educational
curricula for future foreign language educa-
tors has led to the general conclusion that
the content of their studies is slowly chang-
ing to meet the contemporary requirements
for training of competitive, communication
competent professionals characterized not
only by professional skills but also by leader-
ship capabilities, psychological resilience,
imaginative engagement, self-confidence, and
the adaptability to distance learning
(Tkachenko, 2020).

By adapting the author's specifications to
the topic of our paper, we arrive at the follow-
ing summary: diagnostic research is focused
on the examination of individual characteris-
tics of young specialists, their occupational
competence, and the recognition of challeng-
es in the academic field; educational and
methodical activities are intended to organize
and conduct seminars on methodological
approaches to the study of disciplines, devel-
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opment and application of innovative peda-
gogical technologies; psychological and
coaching activities are designed to enhance
communicative behaviors with students, par-
ents, and educators (Shalivska, 2020).

The teacher's goal is to remain in a power-
ful role in shaping and maintaining desirable
behaviors or actions in students, and to keep
the journey to them direct and simple. Accu-
rate appreciation, founded on the observation
that people who are complimented for per-
manent attributes (intelligence, giftedness)
end up studying less well than those who are
praised for diligence, effort, and persistence
(Belmaz, Serhieieva (2019).

Electronic resources in a foreign language
can be divided into the next types according
to their meaning and functionality:

l)information and referencing works (en-
cyclopedias, reference guides, glossaries,
journals, newspapers); 2) e-books for the
reading; 3) videos, clips and videos on You
Tube; 4) digital collections and repositories;
5) methodological works on electronic media
(plans of seminars and practical sessions,
lecture summaries, methodological guidelines
for training aspects of language and kinds of
communication activities, quizzes and other
control and measurement tools); 6) Internet
sources; 7) combined e-learning materials
(educational programs, e-textbooks, activities
and educational games); 8) learning and
methodological program tools to assist lec-
tures (demonstration works, presentations,
projects, computer applications for seminars
and practical lessons, etc.) developed by aca-
demic staff for a specific theme), prepared by
teachers for a certain subject (Osova, 2018).

Since the primary purpose of learning a
foreign language is to communicate, this
common feature is important for our study,
so we carefully studied it and found that
from a psycholinguistic point of view, com-
munication can include the following compo-
nents: motivational and cognitive component,
analytical and technological component, in-
tegrative and personal component, sociocul-
tural component, reflective component, and
emotional and evaluative component (Kos-
tikova at al, 2020).

At this stage of distance learning, IT re-
sources are therefore the key lever in the
development of future foreign language
teachers' IT competencies, and “the acquisi-
tion of information literacy by IT resources
permits the use of knowledge, abilities and
skills in their activities in the area of infor-
mation and communication services, which
is a measure of professional readiness to en-
hance the quality of teaching and learning in
distance education” (Lebedieva, 2018).
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The implementation of individual curricu-
lum, as well as the specifics of constructing a
student-oriented syllabus, were examined in
the study by Iyer (Iyer et al., 2020). Bazelais
explored pedagogical and psychological in-
struments to enhance the students' motiva-
tion for distance learning (Bazelais, 2018).
Perspective methods of raising students' en-
gagement in the distance learning experi-
ence, as well as ways to stimulate them in
this mode, were described by Castro (Castro,
2019).

The major characteristics of the “individu-
alized trajectory” concept, namely the possi-
bility of studying at one's personal style and
pace, were considered by Rizaq (Rizaq et al.,
2021). Enhancing learner productivity and
academic achievement via online learning
Serrano investigated (Serrano et al., 2019).
The growth of critical reflection abilities of
the students of humanitarian professions in
the environment of distance education was
the topic of Lackovic's research (Lackovic,
2017). Types of implementation of personal-
ized training in the format of blended learn-
ing were reviewed by Mata (Mata, 2016). The
group interaction and engagement of learners
in the distance learning context was explored
by Dabbagh (Dabbagh, 2012). The specifics
of feedback as a psychological effect in online
education were discussed by Nambiar (Nam-
biar, 2020).

Learners have more opportunities to con-
trol their timetables and academic programs
using online instruments. This provides par-
ticipants with the possibility to simultane-
ously learn using online classes and live in
the same way without risking their lives, sac-
rificing their jobs and home routine for the
benefit of their studies. Distance learning
keeps students in psychological balance in
their lives, which is an essential element of
successful education. It also offers students
the chance to upgrade their knowledge and
skills without leaving their working place.
Some researchers (Ching et al., 2020) think
that online learning is now the only way to
include education in the busy work schedule
of an ordinary human being. Minimum de-
mands on the educational space, which can
be transformed into a cozy home atmosphere
(Nahaev & Hrynova, 2020). With necessary
technical tools, learners have the chance to
learn from any secure and convenient loca-
tion in the world, which in turn boosts the
volume of educational flows and reduces the
cost per pupil. The same applies to academic
staff, who can set up their own offices in any
place they wish. The initial capital cost is
high ( particularly for technical assistance),
but it is a one-time purchase, while the reve-
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nues will pay for themselves in the next few
months.

At the very same time, online learning has
a range of downsides that are worth high-
lighting: online learning is highly demanding
on a university student's self-discipline, as it
is controlled by a much larger amount of
circumstances in a distance learning envi-
ronment, whereas in a traditional full-time
education, the situation is set by the admin-
istration of the institution. A high level of
self-discipline is one of the characteristics of
a mature human being, so there is a certain
risk of decreased effectiveness of online
learning in the early years of university stud-
ies due to the lack of essential skills for con-
trolling and managing one's learning pro-
cesses (Huiwen Gao, 2021). Learners can
formally engage in an academic online con-
ference by muting their video and audio,
which is a comfortable choice for students (it
helps them to deal with private or domestic
matters that may distract them from the
learning activity), but has a disruptive impact
on other members of the process. This caus-
es other students to become less involved in
the learning environment, dropping out of the
main conversation, and lecturers are re-
quired to stop and bring back inactive learn-
ers (Seethal et al., 2019).

Blended learning is a combination of face-
to-face training in its traditional form and
online study with the use of Internet tools,
which enable students to blend self- educa-
tion, powerful online resources (virtual labs,
distance learning internships, communica-
tion and sharing of experience with teachers
and professionals from all over the world),
and face-to-face study at the institution.
Therefore, some scientists call adaptive
blended learning hybrid education (Smith,&
Hill, 2019). Blended learning is the perfect
response to the needs of contemporary stu-
dents for flexibility in choosing what they
wish to explore, when, where and in what
way, and in accordance with a learner-
centered teaching approach. Blended learn-
ing solutions will help reach more learners
worldwide and achieve sustainable education
goals (Jdaitawi, M. 2020).

Blended learning empowers students to
construct their individual, flexible learning
paths and styles, enabling them to learn at
their personal pace, maintain their own edu-
cational trajectory, and accommodate their
studies to challenging or unpredictable life
circumstances. Blended learning also offers a
high degree of accessibility, allowing students
to access materials from any location and at
any time, while retaining the benefit of a tu-
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tor’s personal assistance and advice (Brug-
geman et al., 2021).

Contemporary education must respond to
students' requirements in order to efficiently
utilize the appropriate technologies. As part
of the remote blended learning component,
creating, formatting, storing, recording, send-
ing, distributing, and testing learning re-
sources is completely dependent on technical
assistance. Technology is the major condition
for a smooth transformation from the class-
room to blended learning (Lazar et al., 2020).

The effect of individualization of future
foreign language teacher's education in the
conditions of distance formation is the devel-
opment of skills for professional advance-
ment of future foreign language educators.
Such attributes include the capacity to
achieve aims, make appropriate solutions,
willingness to teaching, gain professional
expertise, ability to establish social relations,
self-assessment, self-education, self-
development, and self-perfection.

In our opinion, distance learning allows
future educators to develop new techniques
and methods of teaching a foreign language,
establish their personal visions of the foreign
language learning experience, design an e-
learning program, improve their IT proficien-
cy, master IT instruments in foreign language
teaching, improve professional foreign lan-
guage interaction, and raise their level of
professional communication literacy.

The implementation of distance learning
strategies in the current educational envi-
ronment of a pedagogical university necessi-
tates changing the ways and methods of edu-
cating future foreign language educators -
from demonstration and explanatory to re-
search, problem-oriented, project-oriented,
research, focused on students' self-directed
cognitive efforts to receive and process data
and gain practical knowledge (Mukoviz at al,
2018), although all the abovementioned is-
sues should be considered.

Conclusions. The primary advantage of
distance learning is accessibility and conven-
ience: travel and accommodation expenses
are minimized, and all necessary self-study
materials, laboratory resources, and links to
webinars are readily accessible online. An-
other crucial benefit is mobility, which aligns
with the flexible nature of modern life. This
allows for diverse skill expansion through
various modalities: working with an instruc-
tor, participating in a speaking club, engag-
ing in immersion in the target language
country, utilizing social networks, or enrol-
ling in free language courses. Additionally,
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distance learning (particularly online ver-
sions) offers technical advantages and con-
tributes to savings on printed resources. It is
also important to emphasize the democratic
nature of distance learning, as it provides the
opportunity to receive education from any
university worldwide.

Drawbacks include the loss of in-person
interaction, reduction in the unique student
experience, lack of necessary computer skills,
and the absence of professional technical
assistance. Nonetheless, the advantages of
distance learning generally outweigh the dis-
advantages.

In conclusion, incorporating a distance
learning approach into the professional de-
velopment process for future foreign lan-
guage instructors will enhance the continu-
ous learning opportunities for modern uni-
versity graduates and improve their educa-
tional outcomes.

References

Belmaz, Sergeeva, 2019 - Belmaz Ya.M., Sergeeva, I.S.
(2019). Tools of effective communication for foreign
language teachers of pedagogical universities. Collec-
tion of scientific works “Pedagogy and Psychology”,
62: 3-15. Doi: http://doi.org/10.34142/2312-
2471.2019.62.01 [in Ukr.].

Duckworth, Seligman, 2005 - Duckworth, A.L., Selig-
man, M.E.P. (2005). Self-discipline outdoes IQ in
predicting academic performance of adolescents.
Psychological  Science, 16(12): 939-944. Doi:
http://doi.org/10.1111/j.1467-9280.2005.01641.x.

Eom, Ashill, 2016 - Eom, S.B., Ashill, N. (2016). The
determinants of students' perceived learning out-
comes and satisfaction in university online educa-
tion: An update. Decision Sciences Journal of Inno-

vative Education, 14(2): 185-215. Doi:
http://doi.org/10.1111/dsji.12097.
Garrison, Archer, Anderson, 2003 - Garrison, D.R.,

Archer, W., Anderson, T. (2003). A theory of critical
inquiry in online distance education. In M. Moore
and W. Anderson (Eds.). Handbook of distance edu-
cation (pp. 113-127). New York: Erlbaum.

Harasim, 1990 — Harasim, L. (1990). Online Education:
Perspectives on a New Environment. New York: Prae-
ger Publishers. 302 p.

Gurzhiy et al., 2013 - Gurzhiy, A.M., Kartashova, L.A.,
Lapinsky, V.V. (2013). IT readiness of foreign lan-
guage teachers: methodology, theory, technologies: a
textbook. Kyiv: Institute of Gifted Children. 231 p.
URL: https://lib.iitta.gov.ua/2055/1/IT-
rotoBHicTe.pdf [in Ukr.].

Johnson, D., Johnson, R. 1994 - Johnson, D.W., &
Johnson, R.T. (1999). Learning Together and Alone.
Cooperative, Competitive, and Individualistic Learn-
ing. Boston: Allyn & Bacon. 260 p.

Kagan, 2002 - Kagan, S. (2002). Structures for English
Language Learners. ESL Magazine, 5(4): 10-12.

Kostikova et al., 2020 - Kostikova, I., Holubnycha, L.,
Fomenko, K., Shevchuk, A., Kadaner, O., Moshyn-
ska, O. (2020). The Psycholinguistic Standpoints in
English Speech Activity. Broad Research in Artificial
Intelligence and Neuroscience, 11(2): 199-210. Doi:
https://doi.org/10.18662/brain/11.2/83

Cuban, 1986 — Cuban, L. (1986). Teachers and Ma-
chines: The Classroom Use of Technology since 1920.
New York: Teachers College Press. 134 p.



BicHuk YepkacpKoro HalliOHaABHOTIO yHiBepcuTeTy iMeHi Bormana XmMeABHHUIIBKOTO

Lebedeva, 2018 - Lebedeva, V.V. (2018). The use of
multimedia equipment in the professional activities
of a future teacher. Collection of scientific works
“Pedagogy and Psychology”, 59: 170-181. Doi:
http://doi.org/10.5281/zenodo.1228386 [in Ukr.].

Marin et al., 2020 - Marin, V.I., Bond, M., Zawacki-
Richter, O., Aydin, C.H., Bedenlier, S., Bozkurt, A.,
Conrad, D., Jung, I., Kondakci, Y., Prinsloo, P.,
Qayyum, A., Roberts, J., Sangra, A., Slagter van
Tryon, P.J., Veletsianos, G., Xiao, J. (2020). A Com-
parative Study of National Infrastructures for Digital
(Open) Educational Resources in Higher Education.
Open Praxis, 12(2): 241-256. Doi:
https://doi.org/10.5944 /openpraxis.12.2.1071.

Mukoviz, Kolos, Kolomiiets, 2018 — Mukoviz, O.P., Kolos,
K.R., Kolomiiets, N.A. (2018). Distance Learning of
Future Primary School Teachers as a Prerequisite of
Their Professional Development throughout Life. In-
formation Technologies and Learning Tools, 66(4): 42-54.
Doi: https://doi.org/10.33407 /ITLT.V6614.2265.

Muntyan, Valentinova, 2011 - Muntyan, S., Valentinova,
L., (2011) The Individualization of Foreign Language
Teaching in the University-level Professional Educa-
tion. Revista  Romaneasca  pentru  Educatie
Multidimensionala, 3(8): 7-14. URL:
http:/ /revistaromaneasca.ro/wp-
content/uploads/2012/01/The-Individualization-of-
Foreign-Language-Teaching-in-the-University-level-
Professional-Education.pdf.

Negroponte, 1995 — Negroponte, N. (1995) Being Digital.
New York: Vintage Books. 255 p.

Osova, 2018 - Osova, O0.0. (2018). Experience in using
technologies for teaching foreign languages to stu-
dents in the context of Smart-Education. Collection of
scientific papers “Pedagogy and Psychology”, 60: 53-64.
Doi: http://doi.org/10.5281/zenodo.2539352 [in Ukr.].

Prensky, 2009 — Prensky, M. (2009). H. Sapiens Digital:
From Digital Immigrants and Digital Natives to Digi-
tal Wisdom. Innovate: Journal of Online Education,
5(3). URL: https://www.learntechlib.org/p/104264/.

Ramage, 2002 — Ramage, T.R. (2002). The “no significant
difference” phenomenon: A literature review. The e-
Journal of Instrcutional Science and Technology, S(1).
URL: https://spark.parkland.edu/ramage_pubs/1/.

Shalivska, Pavelkiv, 2020 — Shalivska, Yu., Pavelkiv, O.
(2020). The problem of professional adaptation of
young teachers in scientific research. Innovation in
education, 11(2): 187-195. Doi:
https://doi.org/10.35619/iiu.v2i11.225 [in Ukr.].

Shandruk et al., 2019 - Shandruk, S.I., Smirnova, L.L.,
Cherednichenko, N.Yu., Lysenko, L.O., Kapitan, T.A.,
Chernionkov, Ya.A., Spinul [.V.(2019). Future Hu-
man Development from the Standpoint of Dominant
Philosophical Concepts of the United States Pedagog-
ical Education. Astra Salvensis, Supplement 1: 323—
333. URL: https://astrasalvensis.eu/blog/mdocs-
posts/24-svitlana-i-shandruk-lina-l-smirnova-
natalia-yu-cherednichenko-liudmyla-o-lysenko-
tetyana-a-kapitan-future-human-development-from-
the-standpoint-of-dominant-philosophical-concepts

Stezhko et al.,, 2021 Stezhko, Y., Grytsyk, N,
Mykhailiuk, M., Tekliuk, H., Rusavska, O., Beregova,
O. (2021). Distance Learning for a Foreign Language
in the Postmodern Age and its Forms. Postmodern
Openings, 12(2): 339-353. Doi:
https://doi.org/10.18662/po/12.2/311.

Tkachenko, 2020 — Tkachenko, N.M. (2020). The state of
the problem of forming the professional image of fu-
ture foreign language teachers in educational prac-
tice. Collection of scientific works “Pedagogy and Psy-
chology”, 63: 168-179. Doi:
https://doi.org/10.34142/2312-2471.2020.63.18 [in
Ukr.].

79

Crnucoxk 6i6aiorpagiunux nmocusans

Bearmas, Cepreena, 2019 — Bearmas 4.M., Cepreena, 1.C.
(2019). ImcrpymeHTH edeKTHBHOI KOMYHIKalll mas
BHKAQ[QYiB 1HO3€MHHX MOB II€IaroriYHOrO BHIIIY.
36ipHur Haykosux npausb «Jledazozika ma ncuxonoazisy,
62: 3-15. Doi: http://doi.org/10.34142/2312-
2471.2019.62.01.

Duckworth, Seligman, 2005 - Duckworth, A.L., Selig-
man, M.E.P. (2005). Self-discipline outdoes IQ in
predicting academic performance of adolescents.
Psychological  Science, 16(12): 939-944. Doi:
http://doi.org/10.1111/j.1467-9280.2005.01641.x.

Eom, Ashill, 2016 - Eom, S.B., Ashill, N. (2016). The
determinants of students' perceived learning out-
comes and satisfaction in university online educa-
tion: An update. Decision Sciences Journal of Inno-

vative Education, 14(2): 185-215. Doi:
http://doi.org/10.1111/dsji.12097.
Garrison, Archer, Anderson, 2003 - Garrison, D.R.,

Archer, W., Anderson, T. (2003). A theory of critical
inquiry in online distance education. In M. Moore
and W. Anderson (Eds.). Handbook of distance edu-
cation (pp. 113-127). New York: Erlbaum.

Harasim, 1990 — Harasim, L. (1990). Online Education:
Perspectives on a New Environment. New York: Prae-
ger Publishers. 302 p.

Fypxiit Ta iH., 2013 — I'ypxiii, A.M., Kapramona, A.A.,
Aamincekuii, B.B. (2013). IT-roToBHICTE BUUTEAIB iHO-
3eMHHUX MOB: METOJIOAOTiSI, TE€Opisd, TEXHOAOTLil: HaB-
JaAbHUE IociOHUK. KuiB: [HcTHTYT 06mapoBaHoOl mau-
THHHU. 231 c. URL:
https://lib.iitta.gov.ua/2055/ 1 /IT-roroBHicTb. pdf.

Johnson, D., Johnson, R. 1994 - Johnson, D.W., &
Johnson, R.T. (1999). Learning Together and Alone.
Cooperative, Competitive, and Individualistic Learn-
ing. Boston: Allyn & Bacon. 260 p.

Kagan, 2002 - Kagan, S. (2002). Structures for English
Language Learners. ESL Magazine, 5(4): 10-12.

Kostikova et al., 2020 — Kostikova, 1., Holubnycha, L.,
Fomenko, K., Shevchuk, A., Kadaner, O., Moshyn-
ska, O. (2020). The Psycholinguistic Standpoints in
English Speech Activity. Broad Research in Artificial
Intelligence and Neuroscience, 11(2): 199-210. Doi:
https://doi.org/10.18662 /brain/11.2/83

Cuban, 1986 - Cuban, L. (1986). Teachers and Ma-
chines: The Classroom Use of Technology since 1920.
New York: Teachers College Press. 134 p.

Aebenena, 2018 — AeGeneBa, B.B. (2018). BukopucranHusa
MYABTHMEOIHHOTO 00AaMHAHHSI B IIPOMECcidHif AigAb-
HOCTI Ma#lOyTHBLOrO BuHTeAd. J36IPHUK HAYKOBUX
npaub dledazozika ma ncuxonozis, 59: 170-181. Doi:
http://doi.org/10.5281/zenodo.1228386.

Marin et al., 2020 - Marin, V.I.,, Bond, M., Zawacki-
Richter, O., Aydin, C.H., Bedenlier, S., Bozkurt, A.,
Conrad, D., Jung, I., Kondakci, Y., Prinsloo, P.,
Qayyum, A., Roberts, J., Sangra, A., Slagter van
Tryon, P.J., Veletsianos, G., Xiao, J. (2020). A Com-
parative Study of National Infrastructures for Digital
(Open) Educational Resources in Higher Education.
Open Praxis, 12(2): 241-256. Doi:
https://doi.org/10.5944 /openpraxis.12.2.1071.

Mukoviz, Kolos, Kolomiiets, 2018 — Mukoviz, O.P., Kolos,
K.R., Kolomiiets, N.A. (2018). Distance Learning of
Future Primary School Teachers as a Prerequisite of
Their Professional Development throughout Life. In-
formation Technologies and Learning Tools, 66(4): 42—
54. Doi: https://doi.org/10.33407 /ITLT.V6614.2265.

Muntyan, Valentinova, 2011 — Muntyan, S., Valentinova,
L., (2011) The Individualization of Foreign Language
Teaching in the University-level Professional Educa-
tion. Revista Romaneasca pentru Educatie Multi-
dimensionala, 3(8): 7-14. URL: http://revista-
romaneasca.ro/wp-content/uploads/2012/01/The-



ISSN 2076-586X (Print), 2524-2660 (Online)

Cepia «Ilegaroriuni Haykm». Bumyck Ne 4.2025

Individualization-of-Foreign-Language-Teaching-in-
the-University-level-Professional-Education.pdf.

Negroponte, 1995 — Negroponte, N. (1995) Being Digital.
New York: Vintage Books. 255 p.

OcoBa, 2018 — OcoBa, 0.0. (2018). [JocBix BUKOPHCTAH-
He TEXHOAOTiH HaBYaHHA iHO3EMHHMX MOB CTYJCHTIB B
yMmoBax Smart-OcBitu. 36ipHuKx Haykosux npaus «le-
dazozika ma  NCUXOJ02is, 60: 53-64. Doi:
http://doi.org/10.5281/zenodo.2539352.

Prensky, 2009 - Prensky, M. (2009). H. Sapiens Digital:
From Digital Immigrants and Digital Natives to Digi-
tal Wisdom. Innovate: Journal of Online Education,
5(3). URL: https://www.learntechlib.org/p/104264/.

Ramage, 2002 — Ramage, T.R. (2002). The “no significant
difference” phenomenon: A literature review. The e-
Journal of Instrcutional Science and Technology, 5(1).
URL: https://spark.parkland.edu/ramage pubs/1/.

[ITaaiBceKka, [NaBeakiB, 2020 — IllaaiBceka, FO., ITaBeAkiB,
0. (2020). ITpobaema podpeciiiHol agarTarii MOAOIMX
[Ie1aroriB y HAYKOBHX MOCAIMKeHHAX. [HHosamuka Yy
B8UXOBAHHI, 11(2): 187-195. Doi:
https://doi.org/10.35619/iiu.v2i11.225.

Shandruk et al., 2019 — Shandruk, S.I., Smirnova, L.L.,
Cherednichenko, N.Yu., Lysenko, L.O., Kapitan, T.A.,
Chernionkov, Ya.A., Spinul 1.V.(2019). Future Hu-
man Development from the Standpoint of Dominant
Philosophical Concepts of the United States Pedagog-
ical Education. Astra Salvensis, Supplement 1: 323-333.
URL: https://astrasalvensis.eu/blog/mdocs-
posts/24-svitlana-i-shandruk-lina-l-smirnova-
natalia-yu-cherednichenko-liudmyla-o-lysenko-
tetyana-a-kapitan-future-human-development-from-
the-standpoint-of-dominant-philosophical-concepts

Stezhko et al., 2021 - Stezhko, Y., Grytsyk, N.,
Mykhailiuk, M., Tekliuk, H., Rusavska, O., Beregova,
0. (2021). Distance Learning for a Foreign Language
in the Postmodern Age and its Forms. Postmodern
Openings, 12(2): 339-353. Doi:
https://doi.org/10.18662/po/12.2/311.

Tkagenko, 2020 — Tkauenko, H.M. (2020). Crau mpobae-
MH QopMyBaHHSA HOpodpecifiHoro iMimKy MaiOyTHIX
Y4UTEAIB iHO3eMHHX MOB B OCBITHiH mpaktuili. 36ip-
Huk Hayrosux npayb «Iledazozixa ma ncuxonoazisy, 63:
168-179. Doi: https://doi.org/10.34142/2312-
2471.2020.63.18.

HEIITKO CgiTaaHa
KaHAUAaTKa (PiAOAOTIYHUX HAyK, JOLIEHTKA, 3aBigyBadyka KaTeqpH iHO3eMHUX MOB,

YKpaiHCBKUH Aep:KaBHUH YHIBEPCUTET 3aAi3HHYHOTO TPAHCIIOPTY

PAOYEHKO Ipuna
cTapla BUKAaAaYKa KaTeIpH iHO3eMHHX MOB,

YKpaiHChKUH Aep:KaBHUM yHIBEPCUTET 3aAi3HUYHOIO TPAHCIOPTY

€T'OPKIHA HNap’s
CTyAEeHTKa APYroro (MaricrepchbKoro) cTyleHs 3a creniaabHicTio 035 disoaorisa
YKpalHCBKU# Aep:KaBHUH YHIBEPCHTET 32AI3HHYHOIO TPAHCIIOPTY

OUCTAHLINHE TA 3MIIIAHE HABYAHHSI B IIIATOTOBIII
BYHTEAIB IHOBEMHHX MOB

AxHomauyin. Y cmammi npoaHanizoeaHo, wo piseHb
KOHKYPEHMOCNPOMOIKHOCMI  npogpeciliHoi  nidzomosKu
MalilbymHix yuumenie IHO3eMHOI MO8U 3ane)Kumsv 8i0
Mmoxcugocmetl npocgpecitiHoi peanizauii. Lli moxnusocmi
3YMOBNEHI (POPMYBAHHAM CNEYUPUHUX KOMNEmeHmMHO-
cmell, Hall8AXKAUBIULOIO 3 SAKUX € KoMNnemeHmHicms neoa-
202iuHoi distbHocmi. Llell gpakmop 3YyMO8a0e CMBOPEHHS
ymoe ons 300bymmsi cmyoeHmamu moxausocmetl. npo-
geciiinoi peanizauil y npaKkmuuHill OisLIbHOCMI 8UUMEens
iHozemHoi mosu. Tpusanuili nepebiz naHoemii sumazae
KopuyeaHHs peanizayii 6yoo-siko2o0 8udy 0ceimHvoi 0ist-
SbHOCMI uepes il sumyuwieHe nepegedeHHs Yy popmy ouc-
MAaHUiliHo20 HABUAHHS. A Ue, CBO€I uepzoio, eUMA2AE
cneyianbHoi nidzomoeku cmyoeHmie 00 BUKAAOAHHSL 8
YMOB8AX 3MIUUAHO20 MA OUCMAHUYIUHO20 HABUAHHSL 8 HaO-
suanbHoMy 3arknadi. [ucmanyiliHe HAB8UAHHS HabYso
cmamycy 00H020 3 HAUNONYASPHIUUX HANPSAMI8 Y cgepi
oceimu cyuacHozo cmoaimmsi.

BcmaroeneHo, wio naHoemiss COVID-19 eHecna sHauHL
3MIHU 8 KAlacCUUHe HABUAHHSL MA 8UKAAOAHHS npedmemis,
AKI HA3UBAOMbCSL OUCMAHUITTHUM HASUAHHSM.

Memoro uiei npaui € eusueHHsi nepcneKkmue 8uuol
ocgimu ma aHai3 0CHO8 npoghecilinoi nidzomosKu maii-
bymHix eurxnadauigs HO3eMHUX M08 Y hopmami OUCmMaH-
UITIHO20 MA 3MIULAHO020 HAGUAHHSL.

OcHosHUMU Mmemodamu OOCNIOIKEeHHSL € MOHIMOPUH?,
cucmemHull ma cumyamueHo-102IMHULL AHANI3, A MAKOIK
meopemuuHuil. memoo. /[Ins peanizayii memu OOCNIOIKeH-
Hsl 6Ys10 nposedeHo 0271510 imepamypu 3 o6paHoi memu 3
BUIKOPUCMAHHSIM KAIOUOBUX CAB | CUHOHIMIB, NO8’SI3AHUX
i3 memor pobomu; 30iliCHEHO AHANI3 MaA Y3a2a/lbHEeHHs.
nepcneKkmue euwoi oceimu; aKueHmoe8aHo 6aKAU8iCMmb
npogecitiHoi nidzomoeku malilbymuix eukaaoauie iHo3em-

80

HUX MO8 3 YpaxyeaHHsm ocobnusocmeii OUCMAHYIiHO20
ma 3mMiuuaHo20 Ha8UAHHSL.

LlocnioxeHHsT 8USIBUIO, ULO0 OCHOBHOI Memoio npoge-
ciliHol nideomosku euknadauie 8uwoi oceimu € 3ocepe-
O’KeHHsl Yeazu HA C8I00MOMY 080N00IHHI IHCMPYMEHMAMU
iHpopmayilinux mexHonoezill (IT), axmueizayii nedazoeiuHoi
camoopeaHizayii ma possumky zoamHocmi 00 CAMO800C-
KoHaneHHs IT-Ha8uuok.

ITiokpecneHo, wo iHOugiOyaibHe OUCMAHYilHe Ha-
BUAHHSL € KOMNIEKCHUM Nedazo2iuHUM NOHAMMsAM, sike
oxonnoe Y, cmpykmypy, 3micm i npouec HABUAHHSL.
BcmanoesieHo, wio oucmaHuiliHe HASUAHHSI THO3eMHUX
Mo8 bazyemucst HA OUIHHOMY Ni0X00i ma cnpusie popmy-
8AHMI0 «OU3AUHEPCbK020 MUCTEHHSD, siKe NOoeOHYe THOUBI-
JyanbHi 8no0obaHHS, 3HAHHSL MA MOXKAUBOCMI 30.CMOCY-
8AHMHSL THGPOPMAUTIHO-KOMYHIKAYIULHUX MEeXHONO02II.

3pobreHo 8UCHOB0K, W0 OUCMAaHUIiHA oceima Hadae
MOIKNUBICME HABUAMUCS 800MA 3G 3PYUHUM 2PADIKOM 1 8
HallkompopmHiwux ymoeax. Kpim mozo, KOHMPOib
3HAHb Y Yill cucmemi oceimu marKoxK morke 30ilicHIo8amu-
cst QUCMAHUIUHO — cmyoeHmuU Nnpoeoosimb OOCAIONEHHS,
cKadams enleKmpoHHI mecmu ma icnumu O/t 8UKAA-
dauig 3a 0onomozoto 8i0eoKoHgepeHUlll moujo. Bukopuc-
MAHHSL THMePAaKMUBHUX Memooi8 HA 3AHAMMSIX 3 iHO3eM-
HOi Mmosu 3abe3neuye IHMEHCUBHULL meopuull npouyec
83aemo0il MK suknadauem i cmyoeHmamu, a MmarKoxK
cnpusie CmumMyaro8aHHI0 NISHABANLHOL OistibHOCMI nid uac
i nicisl 3aHsAMb.

Knrouoei cnoea: npogeciiina nid20moeKka;, Oucmam-
uiliHe ma amiuaHe HAGUAHHS, KoMnemeHmHicms nedazo-
2iuHoi distbHocmi; IT KomnemeHmMHIicmMs suKaadaud; iHo-
3eMHi MO8U.
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