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BIATHTBAABHE HABYAHHSI MATEMATHKH KPI3b ITPU3MY MOBHOI B3A€MO.{E[I'I':
KOTHITHBHI HACAIZAKH IHTETI'PAILII PITHOI, IHOBEMHOI TA MATEMATHYHOI MOB

B ocmaHHI decamunimmsi 8Npo8aAoNeHHsT OLNIH-
28AT6bHO20 HABUAHHSL I MEXHIUHUX 3aKNaA0ax 8UULOL
oceimu Habysae dedani OLIbULO20 3HAUEHHSl, 0COD-
UBO 8 KOHmMexcmi 2nobanizauii ma esponeticbkoi
inmeepayii. Mamemamurxa, 6yoyuu ocHosHow Ouc-
UUNJIHOI0 MeXHIUHOI ocgimu, cmeoproe 000amiosi
BUKUKU 8 YMO08aX OLNIH28ANIbHO20 HABUAHHSL.

Y pobomi docnioxkyemovcst, ik NOEOHAHHSL PIOHOT
Mo8U (YKpaiHCcbKoi), 1HO3eMHOi Mo8U (aH27ilicbKOi)
ma mMo8u MAMeMamuKu 6NIUBAE HA KOZHIMUSHUT
possumor cmyodeHmie ma 0c8imHi pe3yibmamu.

Memoto ub0o20 O0OCNIOIKEHHS € 8USUEHHST KO2HI-
MUBHUX HACAIOKIE OLNIH28ANBLHO20 HABUAHHSL MA-
memamuku 8 mexHiuHOMY YHigepcumemi. [locsi-
OoKeHHsl 30cepedrKeHo HA MPbOX 830EMON08 ' A3AHUX
NUMAHHSX. WO NPONOHYE AH2ITICbKA M08a SIK 3aciO
HABUAHHSL O/t POSYMIHHSL MAMEMAMUKU, U0 NPO-
NOHYE Mmamemamura OAst 30AC80EHHSL THO3eMHOT
Mo8uU ma K ix iHmezpayiss 6NIUBAE HA KO2HIMUGHL
HasuuKu cmyoeHmis.

[locnioxeHHs: 6asyembesi HA SIKICHOMY QHAJLI3L
ma pegrekcusHOMY Y3azanibHEeHHI ayoumopHOozo
docgidy, HAKONUUEHO020 NPOMs20M KLILKOX pOKi8
bOiniH28AIbHO20 BUKAAOAHHS mamemamuku 6 Haui-
OHAIbHOMY YHieepcumemi «3anopizbKa NOAiMexHi-
K. EmnipuuHi npuknadu, cnocmepesxeHHss ma
disitbHicMb cmyoeHmig 6Yau NPoaHANI308AGHI KPi3b
npuzmy memooonoeii CLIL (inmezposaHuii npedme-
MHO-MO8HULL NiOxXi0).

BcmaHo8nieHo w0 6UKOPUCMAHHS QH2AlcbKol
MOBU OAS1 BUKAAOAHHSL MAMEMAMUKU NOKPauLye
ma noanubnoe pPO3YMIHHS MAMEMAMUUHUX NO-
HAMb, CNnpusie po3sUMKY aKademiuHoi Mmoeu ma
po3eusae MUCNEHHSL B8UW020 NOpsioKy. Brasawi
cmpameeii 6iniH280bHO20 HABUAHHS, SIKI 3MEHULY-
oMb KOZHIMUBHE HABAHMAIKEHHSI Mma Cnpusiiomes
K 8UBUEHHIO npedmema, max i 3aC80EHHI0 MOBU.

HaeedeHi kKoHKpemHi npukiaou nioKpecarooms,
aK 6iniHeeanbHe HABUAHHS 3a0xouye 00 pedpaercii,
30cepedokeHocmi ma NepeocMUCTeHHST mamema-
muuHux ioet.

BanponorosaHo asmopcvbke 6baueHHsT nepesaz
6iNiH28ANIbHO20 HABUAHHSL MAMEMAMUKU 8 KOzHI-
mueHomy acnexmi. HaeedeHo Oorxasu 83aemHo20
8nIUBY MamemamuKu ma iHO3eMHOi MO8U 8 Npo-
uect 6iiH28ANIbH020 HABUAHHSL.

HaeuaHHsi mamemamuKku Ha O6iNIH28AGNbHIT OC-
Hogi 3abe3neuye uwUCNEHHI nepesazu stk Oast op-
MYBAHHSL MOBHOI KOmMnemeHmHocmi, mawk i ONs
PO3YMIHHSL NpedmMemHoz0 (MamemamuuHozo) ma-
mepiany. Taxe HABUAHHSL NO2AUBNIOE 3ACEOEHHSL
MAMEMAMUUHUX NOHSIMb, CIMUMYJIOE MOMUBAUTIO,
po3suBae KOZHIMUBHY 2HYUKICMb [ MOKe KOMNEH-
cysamu mpyoHOUl 8 HABUAHHL.
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Knrouoei cnoea: suuwia mamemamura; KO2Hi-
MueHI HasUUKU; OLNiH28ANbHE HABUAHHSL, IHMmezpa-
MueHUll NpeOMemHO-MO8HUTL NiOXI0; Mamemamuy-
Ha Moed.

IIocTanoBka mpobaemu. 3a ocrauHi ne-
CATHUAITTS B Cy4aCHOMY CBIiTi BigOyAucsa Bak-
AVBiI 3MiHH, 9Ki XapaKTepHU3YIOThCH Taobaai-
3alli€l0 BCiX COIIiaABHHUX, ITOAITHYHUNX, €KOHO-
MIYHHUX 1 eKoaoriyHmx mporeciB. Lli 3miHH
BIIAMHYAHW TaKOX i Ha CBIiTOBY CHUCTEMY OCBi-
TH. OCcob6AnBOro 3HaYeHHS HabyBae BOAOMIHHS
CTyAeHTaMH — MadbyTHIMH (paxiBIIIMH — iHO-
3eMHOI0 MOBoOI0. TeHaeHIlii oCcTaHHIX HecaTu-
AITH JIEMOHCTPYIOTH 3MIillleHHS (POKYCy: iHO-
3eMHa MOBa CTa€ He METOI0 HaBYaHHH, a 3a-
cobom.

Y €eBpoOmeUCHKUX VHIBEpCHUTETaX MOefaAi
LIUpIIEe BHKOPHUCTOBYETBCS  iHTETpOBaHUH
npeaMmetHo-MoBHuM miaxinm (Content and
Language Integrated Learning — CLIL), axkuit
OXOIIAIO€ Pi3HI cuTyallii BUKAaJaHHSA HEMOB-
HOTO IpeaMeTy 3acobaMu iHO3eMHOI MOBH.
CLIL mnepembadae piBHOBAry MiXK MIpeaMeET-
HUM 3MICTOM i MOBHUM HaB4YaHHAM. OgHUM i3
pisHoBuaiB CLIL € 6GianiHrBaspHe (ODBOMOBHE)
HaBYaHHS, KOAH (paxoBa (cHeriasbHa) OHC-
IIUIIAIHA BUKAQAETHCI iHO3EMHOIO MOBOIO (3
THUM 4M iHIIUM BiJCOTKOM ii BUKOpPHUCTAaHHS).
TakuM YHMHOM, MOBa BHKOPHUCTOBYETHCH SK
3acid BUBYEHHS 3MICTy, a 3MiCT, B CBOIO 4Yep-
I'y, BHKOPHCTOBYETBCS HK PECYPC OAI BH-
BYEHHS MOBH.

BiainrBasnbHe HaBYaHHS — Il€ TEHOEHILd,
gaka HabyBae Bce OiABLIOTO 3HAYEHHSI B €BPO-
IeMCPKill OCBiTi; BOHa € Pe3yAbTaTOM {K €B-
pomeficbKOoTro, TaK i aMEepPHKAaHCHLKOTO BIIAUBY
B raay3ax ¢iasocodii, mcmxoaorii, ocBiTm Ta
BHUBYEHHA MOB. «B iHTerpoBaHOMy CBiTi iHTe-
IrpoBaHe HaBYaHHS BCE YACTIIlle PO3TASIIAETH-
cd 9K cydacHa (popMa HaaHHS OCBITH, PO3-
pobaena gas Toro, o6 e Kpaiie 3abe3rnedn-
TH CTYIAEHTa 3HAHHSIMU Ta HaBUYKaMHU, Bil-
HOBITHUMU 10 €TToXu raobaaizariii» (Mehisto et
al., 2008). Aae cain 3ayBazKUTH, 110 B YKpaiHi
IIiAiCHa KOHIIEMIlis OiAiHTBAABHOIO HIpPEeaMeET-
HO-OPi€HTOBAHOr0 HABYAHHSA B CUCTEMI BHIIO]
OCBiTH Hapasi He mo0ymoBaHa, BH3HAYEHO
AWIIIE TIEBHi acIeKTH IIPpo0AEMH JBOMOBHOTO
HaBYaHHS y BUIH ITKoai. Takox 3ayBasku-
MO, 10 MaiizKe He PO3pPOOAEHI METOMOAOTIYHI
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Ta TEXHOAOTiIYHi OCHOBH OiniHrBaspHOro Ha-
BYAHHSI OKPEMUX AUCLUIIAIH, B TOMY YHCAIl i
MaTeMaTHKH.

3rinHo 3 nmoagiiiHOIO cripaMoBasicTio CLIL,
OiniHrBaabHE HaBYaHHS CIHPAETBHCSI SK Ha
MEeTOOUKY BUKAQIAHHS MOB, TakK i HA AUIAK-
TUKY KOHKpeTHOI mpeameTHoi obaacti (Coyle,
2006). TakuM 4YHMHOM, B KOHTEKCTi OiaiHTBa-
ABHOT'O HaB4YaHHA MaTeMaTHKH IIOCTaE IIH-
TaHHS] IIPO B3a€MOJIiI0 Ta B3a€MOBIIAUB TPBHOX
MOB — yKpaiHcbkoi gk pigHoi MoBH (L1), anr-
Aiticbkoi gK iHo3eMHOi MoBu (L2) i MoBH Ma-
TemaTuku (ML) — Ta iXx BIAWB Ha PO3BUTOK
KOTHITHBHHUX HaBHUYOK CTyHAEHTA.

M. Hejny BH3Ha4Yae MaTeMaTH4YHy MOBY K
MOBIABHY CHCTEMY 3HaKiB, 3a JOIIOMOIOI0 SIKOi
peaai3yeTbca MHCAEHHSA i KOMyHikaida (Hejny,
1990, p.26). [daa HaBYaHHA MaTeMaTHKHU
BasKAUBO [IOCAIDUTHU 3B’SI30K «300paskeHHd 1
OYMKH — IX AIHTBICTHYHE IIpeACTaBACHHSI».
3arasoM OOCAITHHUKY BBazKaloThb, III0 MaTeMa-
TUYHa MOBa — IIOHATTS IIHPOKE i MoxkKe OyTH
iHTeprperoBaHe no-pizHoMmy (Pimm & Keynes,
1994; Laborde, 1990). Ilo-mepire, ML - 11e
MOBa CITIAKYBaHHSI, $IKa BWKOPHCTOBYETHCS
BUKAQAYEM 1 CTyZeHTaMH Ha 3aHITTIX 3
MaTeMaTHKH; no-apyre, ML Moxke crpuiiMma-
TUCH SK CHUCTEMa MaTeMaTHYHUX IT03HAYEHD;
no-Tpete, ML Bkalodae B cebe MOBY MaTeMa-
THUYHHUX TEKCTIiB K B rpadidyHoMy, Tak i B
CHMBOABHOMY iX BHUTASI.

MogBHi dakTOopH, SIKi BIAHBAIOTH HA MaTe-
MaTH4YHY OCBITY, HOCAIIZKyBaAKCH IOYUHAIOYH
3 cepeauHu XX CT., IIEPILIE CYTTEBE BiIKPUT-
Td y maHiit obaacti 6yao 3pobaeHo I.H. Brune.
BiH, 30kpema, 3a3Hadae, II0 «CAOBA € AaHKAa-
MH y AQHIIIOXKKY CHiAKyBaHHs» (Brune, 1953,
p. 160), «MaTeMaTH4HiI TEPMiHM IBAFGIOTH CO-
6010 MEHTaALHI KOHCTPYKTH, a HE MaTepiaAbHi
IIHHOCTI»; «BUMOBAEHI TEPMiHU € CHMBOAA-
MH», «TE€EPMIHU IIPEACTABASIIOTH JOMOBAEHOCTI
MiX aAroabpMH» (Brune, 1953, p. 162). Ocrasn-
HiM dwacoMm TepMiH «language factors in
mathematics learning» («MOBHi pakTOpHU, dKi
BIIAUBAIOTH Ha HaBYaHHA MaTeMaTHKH»)
(Ellerton & Clarkson, 1996) craB ayzKe IIOIIy-
AIPHHUM, BiH BHUKOPHCTOBYETBCA B 0OaraTbox
obAacTaxX HAYKH Bifl TICUXOAIHTBICTHKH 1 COILi-
OAIHTBICTMKH MO0 cepu OiniHTBaAbHOTO Ha-
BYaHHSA MaTeMaTHKHU.

MeTo¥0 POOOTH € HOCAIIKEHHS HACTYIIHUX
acrnekTiB OiAlHTBaABHOIO HABYaHHSA MaTeMa-
TUKH: III0 [Oa€ BHKOPHCTAHHS AaHTAIHCBKOI
MOBH K 3ac00y HaBYaHHS [AS 3aCBOEHHS
BAACHe MaTeMaTHKU; II0 fa€e MaTeMaTHKa gK
3MiCTOBO-TIPEIMETHA 00AACTDb AT OBOAOIIHHS
aHTAIICBKOI0 MOBOIO; i HapemITi, 1o gae iHTe-
rpoBaHe HaBYaHHS MaTeMaTHKHU i aHTAIHCHKOI
MOBH 1A PO3BHUTKY KOTHITMBHHUX 3IaTHOCTEH
CTYAEHTIB.

Bukaan OCHOBHOrO MaTepiaAy agocai-
mxeHHs. B HamioHaabHOMy yHiBepcuTeTi
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«3amopi3pKka noairexHika» 3 2015 p. BemeTbcs
BUKAQNIaHHS KypCy BHINOI MaTeMaTHKH Ha
GiAilHTBaABHI# OCHOBI (QHTAIMCHKOIO MOBOIO)
IAS CTYAEHTIB €AEKTPOTEXHIUYHOIo (haKyAbTe-
Ty, creniaabHicTb 141 «EAeKTpoeHepreTHka,
eAeKTPOTEXHIKA Ta eAeKTpoMexaHikar. Harre
MOCAI/I?KEHHS I'PyHTYETBCH Ha MOOCBiAi BHUKAA-
naHHe 1boro Kypcy (CHixkko, 2022; 2024).

AHrAIMicbKA a9 MaTeMaTHKH. 3rigHo 3
koHrenniero CLIL (Marsh & Langé, 2000),
OiniHTBaabHe HaBYaHHS HaZa€ OOCTYI [0
crieriupivHOl IAS ITpeaMeTa iHIIIOMOBHOL Tep-
MiHOAOTII, roTye [0 MalOyTHBOIO HaBYAHHS
Ta npodecifiHol miTABHOCTI, a TaKOXK Hamae
MOXKAWBICTh BHUBYATH MaTepiaa 3 pi3HUX TO-
40K 30py. OCKiABKH ABa MepIi acleKTU 3po-
3yMiai cami mo cobi, 30cepenquMocss Ha OCTaH-
HBOMY: SK IIpeAMeT HaBYaHHA MoOXKe (paKTH-
YHO OTPHUMATH KOPHUCTH BiZl 3MiHM MOBH Ha-
BYaHHA.

Tak, gecbki mocaigauku (Hejny & Kufina,
2001) BkasyioThs Ha Te, 110 (popMasbHE BiaT-
BOPEHHH VYHSMH/CTyLeHTaMHU IIOHSTH Ta IX
BAACTHUBOCTEH € OJHIi€I0 i3 OCHOBHHUX TPYIO-
HOLiB y HaBYaHHI MaTeMaTHWKW. B 1mpomy
KOHTEKCTI cAOBO «pOpMaAbHUH» BHKOPHUCTO-
BYETBCS B CEHCi «BUBYEHHH HalaM'saThb», «0e3
PO3yMiHHA 3MicTy HmoHATTd». HaBuaHHAa 3 BU-
KOPHCTaHHAM IiHO3eMHOI MOBH MOXKE CTaTH
IOTY>KHHUM IHCTPYMEHTOM BHSBA€HHS TaKHUX
¢dopMani3zMiB y 3HAHHAX, & TAKOXK IHCTPyMEH-
TOM [ad ix ycyHeHHd (Meyer, 2010). Mu moro-
MKYEMOCH 3 TUM, III0 «OiAlHTBaAbHE HAaBYAHHS
HE AHIIEe CIPHUSE PO3BUTKY AIHTBICTUYHOL
KoMIteTeH1ii. Yepes pi3Hi TOPU30OHTH MHCAEH-
Hs, III0 BHUHUKAIOThL B pe3yAbTaTi oIpallto-
BaHHA MaTepiaasy iHO3€eMHOI0O MOBOIO, IHTET-
poBaHe HaBYaHHS TaKOXK MOXKe€ BIIAUBATH Ha
KOHIIEIITyaAizallito, OyKBaaAbHO Ha Te, 9K MU
mucanMmor» (Marsh & Langé, 1999).

Mu BBazkaemo, 110 BUBUEHHS MaTeMaTHKH
iHO3€MHOIO MOBOIO HAJa€ CTYAEHTAM MOXKAH-
BiCcTb NOOAWUBUTHUCA Ha 3MICTOBHY 00AaCTh 3
Pi3HHX TOYOK 30py; HOBa AEKCHKa CTBOPIOE
IOOAaTKOBI acoliallii; HoBi MeToqu, HeoOXimmui
IOAS BUKAQAHHS iHO3EMHOIO MOBOIO, MOKYTh
BUKAVKATH aKTUBHUH iHTEpec 0 IIpeaMeTa
(MaTeMaTHKH) i JOIIOMOTTH rAHOIIE 3PO3yMiTH
HOTro CyTh.

IMpuxnao 1. Popmyar, BUBUYEHI OKPEMO, SIK
YacTHUHa TEKCTy, BHBYEHa Halam'dTb, 4acTo
3a0yBaloThCsI, HEIIPABHUABHO PO3yMIiIOThECS abo
3MiHIOIOTBCS CTyAeHTaMHu. HaBuanHsa 3acoba-
MM iHO3€MHOI MOBHU 3MVIIYE CTYAEHTIB CAil-
KyBaTH 3a (POPMYAOIO, 3arAUOAIOBATHCH B i
3MICT, OCKIABKH 3i 3MiHOIO MOBH HaBYaHHS
3MIHIOIOTBCSI TaKOXK Has3BU Ta I[I03HAYEHHS
00'ekTiB. EaeMeHTapHHMM IIPHUKAQZIOM CAYTYE
yKpaiHceKa opMyaa aAd OOUHCAEHHS IIAOII
IPIMOKYTHHKA!

S=a-b,
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dKa YUTAETHCS K «I00yTOK CTOPIH IPIMOKY-
THHKA (a Ha b)».

OpHaxr, aHTAIFCBKOI0 MOBOIO 11 hopMyAa
BHUTASIA€ IHaKINe, XO4a KOHIIEMIIis Ta caMa:
A=l-w,
guraerbed «length () times width (w)» (moB-
KWHA, IIOMHOXXEHa Ha IUPHHY). K badyumo, i
CTOPOHH NPAMOKYTHHKA, i IIAOIlIa IIO3HAaYa-
IOTBhCS pi3HUMH OyKBaMH, BiAIloBimHO popMy-
AW YHTAIOThCHA IIO-pi3HOMY. MoOXKHa HaBeCTH
iHOII TTpUKAaau HOPMYyA Ta HOTAILM, 9Ki BH-
TASIAIOTH TA YUTAIOTBHCS II0-Pi3HOMY aHTAi#-
CBKOIO Ta yKpPaiHCBKOI0O MOBaMH. TakKUM 4YH-
HOM, iHO3€MHAa MOBa HABYAaHHS HE T03BOASE
CTyNEeHTaM IIOKAQATHCS Ha BHBYEHI Hama-
M'aTb OyKBH (POPMYyAH, CTYHAEHT 3MyIIeHUH
doKkycyBaTHCh Ha TOMYy, 1100 3a pisHEMHU Oy-
KBaMH 0a4WTH KOHKPETHHH 3MiCT; IIe IIpHu3-
BOZUTE 0 GiABIIIOl 30CEpemzKeHOCTI Ha 3aHAT-
TIX Ta [0 Kpalluoro po3yMiHHS OCHOBHHX

KOHIIEITIIH.

Ilpuknao 2. MareMaTHYHUM IIOHSTTIM
YKpalHCBKOI0O MOBOIO «00AACThH 3Ha4YeHb (PYH-
Kilil», «po3Max (BHOIpKH)», «TOYKH, PO3TAIIIO-
BaHi Ha OOHIN HNpaAMil», «(MHOXKUHA HOKPUTTSI»
BiomoBigae B yCiX BHIaAKaX aHTAIACBKHH
TepMiH «range». MixK BiANOBIZHUMH yKpaiH-
CBKHMH CAOBaMH HeMae (POHETHYHOI'O, eTH-
MOAOTIYHOTO YH Bi3yaABHOTO 3B’SI3Ky, 1 4K
HACAIIOK, 3B’SI30K MiXK I[IUMHU HOHATTSIMHU [AS
CTyneHTIiB Bumaerbca (OPMAaABHUM, IITyY-
HUM, abo i B3araai BiacyTHiM. 3 BUKOpPHUCTaH-
HSM aHTAIMCPKOI MOBH CTa€ O4YE€BHIHOIO CIIi-
ABHA IIpHUpoAa IUX IIOHATB; CKAQEHICTh
(KOMIIAEKCHICTB) IOHATTS CTA€E 3PO3yMIiAiIIIO0.

ITpurxnao 3. HemocTaTHE BOAOMIHHS CTyIe-
HTaMH iHO3eMHOI0 MOBOIO TAKOXK MOXKe OyTu
BHKOPHCTAHE [AS IIOKPAIleHHS IXHIX HaBU-
YOK OIHCYy MAaTeMaTHYHHUX OO’€KTIB Ta mad
IIOTASy Ha IpeaMeTH 3 Pi3HHUX TOYOK 30py.
[likaBUif €KCIIEpUMEHT OIIUCYyEe Impodecop
KapaoBoro yHiBepcurery, Ilpara (Proch-
?zkova, 2013). I'pymi cryneHTiB, sIKi HaB4a-
IOThCA GiAIHTBaABLHO, JaAu 300pakeHHsS IIAOC-
KUX (iryp Ta OpPOCTOPOBHUX TiA i IIpocHUAHn
onucaTH iX crodaTKy pimHOo MoBomo (L1), a
notiMm aHraificekoro (L2). HoBa TepmiHOAOTiS
Ta Ha3BH Qiryp i Tia OyAu cTymeHTaM He3Ha-
HoMi, CAOBHUKIB BOHU He MaAu. B ToH 4ac gK
onucu ¢iryp i Tia MmoBoto L1 3a3Buyaii 3Boau-
AWICH AHIIE 10 Ha3BU (POPMH i HE BHKAUKAAU
SKOJTHOTO OOTOBOPEHHS B I'PYIIi, OIIKCH MOBOIO
L2 BuUKAWKaAM IiHTEHCHBHe OOrOBOpPEHHS B
rpyni. CTyZeHTH 30CepelKyBaAUCh Ha Baac-
THBOCTAX (POPM, MHOPIBHIOBAaAHM IX, paxyBaAu
KIABKICTB CTOpiH, IpaHel, BU3HaA4YaAHu iX Bim-
HOCHE pO3TalllyBaHHS TOILIO. TakuM YHHOM,
eKCIIEpPUMEHT IIOKa3aB, III0 BHII HaBUYKHU
MHCAEHHS (3TiAHO 3 TakcoHoMicio Bayma) Oy-
AV aKTUBOBaHi came B L2: B L1 6yB mocaruy-
TUH HUXKYUY piBEHb HaBYaABHHUX LiAeH (BHU-
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3HAYUTH, ITO3HAYUTH, iOeHTU(IKyBaTH), TOMI
gK B L2 CTyZeHTH CIIOHTAaHHO BHUKOHYBaAU
HaB4YaAbHI fii, II0B'd3aHi 3 PIBHAMH aHAaAi3y,
CHUHTE3y Ta OLIHKHU ([IOPiBHAHHS, IIPOTUCTaB-
A€HHS, OCAIIKEHHS, (POPMYAIOBAHHS, apry-
MeHTalid, Bubip).

HaBeneHi mpukaaay iAlocTpyloTh Ti Iepe-
Bary, dKi HajJae BHUKOPHUCTAHHSA aHTAIHMCBHKOI
MOBHU A HaBYaHHS MaTeMaTHKH. 3arasoM
epIINE IIPUKAAL [OEMOHCTPYE OAHAKOBHUH
MaTeMaTHYHUN 3MiCT ¥ Pi3HUX HOTAllisIX ABO-
Ma MOBaMHM; APYTHHE IIoKasdye 30aradeHHs
MaTeMaTHYHOTO JOCBily BHACAIIOK BiaAMiHHO-
creit L1 i L2; Tperi#t neMOHCTpye KOTHITHBHI
3MiHH, SKi MOXKE OaTH BUKOPHCTaHHA L2 B
HaB4YaHHI MaTeMaTHUKH.

MareMaTuKa OAd aHrAidicbkoi. HaBuyanua
MaTeMaTHKHU Ha OiaiHrBaabHI#M OCHOBI Hamae
OYEeBUIHI IlepeBaru OAS BUBYEHHS iHO3€eMHOI
MOBH: IIOKPAIlleHHS 3araabHOI KOMIIETEHIT ]
iHO3€MHOI MOBH, PO3BHTOK HaBHYOK YCHOTI'O
CIIAKYBaHHS, TAUOIIIE YCBiZIOMAEHHA SK pia-
HOI, Tak i iHO3eMHOI MOBH, a TaK0XK PO3BHTOK
MYABTHAIHTBaAbHUX iHTepeciB. lle miaTBep-
JKYETbCA  YHCAEHHUMH  JOCAIIKEHHSIMHU.
CTBepAXKY€ETHCH, 110 Cepell MOBHUX KOMIIETe-
HIIY i IPOOYKTUBHUX HABUYOK, HA SKi OiaiH-
rBaAbHe HaBYaHHA MAaTeMAaTHKU I103UTHBHO
BIIAMBa€, BapTO BiA3HAYUTH CAOBHHKOBHH
3arnac, Mop@oAOrilo, KpeaTHUBHICTb, CXHAb-
HicTh 0 OiABIIOI CIIOHTAHHOCTI MOBAEHHS,
TIAQBHICTE MOBAEHHS, GiABINIHNH 0GCAT MOBACH-
HI Ta eMolifiHo-aeKTUBHI pe3yAbTaTH
(Dalton-Puffer, 2006).

Ha mam noragn, iCTOTHUM € HaCTYIITHUH
dakTop. I[IpakTuKka nokasye, M0 y Cy4acHOMY
TEeXHIYHOMY BHIIIi iHO3€eMHa MoBa gK HaBda-
AbHA [OUCIMIIAIHA IIPOAOBXKYE 3aAHINATHCH
130ABOBAHOIO0 He TIABKHU Bif 3MicTy mpodpeciii-
HOI OCBiTH, aae i Big peasbHOi ccepu 3acro-
cyBaHH4 iHO3eMHOi MoBH. Ti, XTO BUBYAa€ iHO-
3eMHY MOBY, 9aCTO CTHUKAIOThCA 3 IIpobaeMa-
MH y CHTyallil «peaabHOro» cuiakyBaHHd. On-
HI€I0 3 IPUYUH MOXKe OyTH HITYYHICTH AIHTBI-
CTHYHOTO CEpeIoBUIlla MOBHOI'O KAacy, [me
MOBa PO3TASIAETHCSI IK MeTa, a He 9K iH-
CTPYMEHT IOAd peaabHOTro chiakyBaHHs (Hyde,
2000). BiairrBasbHe HaBYaHHSA 3Milrye ¢o-
KycC; pakTop 3MicTy (MaTemMarTuka) 3abe3rnedye
KOHTeKCT i Temy. OTiKe, OiniHTBaabHe 3aHATTH
3 MaTeMaTHKH IIPUPOSHO CTBOPIOE IOTPeby B
HOBi#1 iHdopMallii: HATpUKAad, Yy BUIIECHaBe-
OEHOMY IIpUKAaAi 3 CHUTyallid CIIOHyKaaa CTy-
OEHTIB PO3UIUPUTU CAOBHUKOBHI 3amac. Y
Taki¥ cutyanii MoBa He BUBYAETHCS (popMma-
ABHO, a pajllle BUPOOASIETHECS depe3 3MiCTOB-
Hy Ji9ABHICTb.

Mu moromKyeMochk 3 THM, III0 IpPH OiAiHT-
BaAbHOMY BHKA3QJaHHI MaTeMaTHUKH OKpeMy
yBary HeobximHO mpuaiagTH poboti 3 iHO3eM-
HOI0 MoBoIo (Barwell et al., 2008). Cepex ma-
TeMaTHYHHUX 3ana4 6araTo TeKCToBUX. B mpo-
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Heci ix po3B’d3yBaHHS CTyOEeHTAM JOBOIUTHCS
CIIIAKYBaTHChb MaTe€MaTH4YHOIO MOBOKO. Aae
IpH IIFOMY BHKOPHCTOBYIOTECS TaKi CAOBa,
gK, Hanpukaan, adjacent, angle, base, chord,
column, difference, divide, estimate, even,
extension, factor, field, figure, find, line,
mean, odd, opposite, parallel, pattern, plot,
point, power, prime, product, root, row,
similar, solid, table, take-away, times, value .
3acTocyBaHHS IIUX CAIB B KOHTEKCTi 3aHSATH 3
MaTeMaTHK! BiApi3HIETHCH Bifl IX BUKOPHC-
TaHHA B IOBCIKAEHHOMY CITiAKyBaHHi. To6TO
3aHSTTS 3 MaTEeMaTHKH aHTAIMCHEKOI MOBOIO
IIOKpAallyloTh HaBHUYKHU  KOHTEKCTyaaizartii
CAOBOBXKHBaHHS B L2.

BBaxkaemo 3a HeoOXimHe MHiIKPECAUTU TOU
dakT, 10 MaTeMaTHKa CIPHULE iHTerpaTHB-
HOMY BHBYEHHIO iHO3eMHOi MOBHU 3aBISKH
IIUPOKOMY CIIEKTPY BAAQCHHX CHMBOAIYHHUX
o3HAYEeHb Ta Bi3yaAbHHX 3acCO0iB, OCKIABKHU
MoBa MateMaTuku (ML) cTBopioe mpuponHuit
MICTOK MiX pigHoo MoBoio (L1) Ta MoBOrO
HaByaHHa (L2). Lle Mo3ke MOTIOMOTTH 3HATH
CTpeC CTYAEHTIB, IOB'93aHU 3 HE3HAHHSIM
TOTO, SIK BHCAOBUTHU IIOHATTA YH OIIUCATHU
nporecu. CTyZeHTH MOXKYTh ITOKAQOATHUCS HAa
ML nHa nepmmx ertamnax OiAilHIBaABHOTO Ha-
BYAHHS Ta IIOCTYIIOBO PO3IIHUPIOBATH CBOI
3HaHHA 3 L2.

[HTErpallia MaTeMaTHUKH i aHTAIACBKOI fad
KOrHiIii. Poapr iHTerpoBaHoOro HaB4YaHHHA Ma-
TEMaTHKH Ta iHO3eMHOI MOBHU y KOTHITUBHOMY
BUMIpi IIOASTa€e y [AOIIOBHEHHI iHAWBiAyaAb-
HUX cTpaTerii HaB4yaHHS, auBepcHdikanii
MeToAiB Ta POPM ayAUTOPHOI IIPAKTUKH, ITiM-
BUIIEHHI MOTHBAIlil CTYEHTIB Ta IIOKpallleH-
Hi IX cTaBA€HHS SK OO MOBH, TaK i [0 Ipemn-
MeTy HaBYaHHS (MaTeMaTHKH).

3okpemMa, HaBeNeHUH BUllle NIpUKAad 3
iArocTpye, K BHKOPHCTaHHS L2 B mMareMmaTH-
IIi MOXKe CTHMYAIOBAaTH PO3BHTOK HaBHYOK
BUIIIOTO MHCAEHHs. Byao moBeneHo, 1o y4HI,
SKi HaBYalOThCHd Ha 0OiAiHTBaAbHIH OCHOBI,
JacTillle HoCATaloTh MEXK CBOiX 3mi6HOCTei y
BUpPasKEeHHi ifie#l; 11e B CBOIO 4Yepry IIPHU3BO-
OUTHb [0 IIOCHAEHOI pPO3yMOBOi diSIABHOCTI;
BOHH HAaIIOAETAMBIIlIEe IIpallol0OTh Hazd 3a-
BIAHHSIMH, OEMOHCTPYIOTHL BHIIY TOAEPAHT-
HICTH no ¢pycrpallii Ta MarThk BHUIIY IPOIE-
nypHy koMmnereHTHICTE (Vollmer et al, 2006).

Buraanarouyu npenmer iHO3€MHOIO MOBOIO,
MU HE€ AHUIIEe MOJEAIOEMO YMOBH, 3a SKHX Ha-
Ili CTyAEeHTH, HMOBIpHO, 3yCTPIHYTBCS 3 MO-
BOI0 II03a VHIBEpPCHUTETOM; MH 3MIiITHIOEMO
iXHI0O BIEBHEHICTh Ta PO3IIHUPIOEMO iXHIi
3HaAHHS], 3a0X04yeMO iXHIO MOOIHUTAMBICTE Ta
ninBuntgyemMo MmotuBarito (Nixon, 2001). Bu-
KOPHCTOBYIOYH PI3HOMAHITHI Iigxomu, GiaiHT-
BaAbHEe HaB4YaHHS 3abesredye MOTUBYIOUE
CEepeNoBHIlE [AS CTYAEHTIB i TaKMM YHHOM
MOXKe IIO3UTHBHO 3MIiHHUTH CTaBA€HHd Oara-
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TBOX CTYAEHTIB Ao MareMaTuku (Novotna &
Hofmannova, 2000).

Baacuuit mocBin OiAilHrBAABHOrO BUKAA-
MaHHS BHIIOI MaTeMaTHKH [OO3BOAUB HaM
3pOOUTH HACTYIIHI CIIOCTEpPEKEHHS Ta BUCHO-
BKH. [Ipu GiaiHrBasbHOMY HaB4YaHHI MareMa-
TUKHU 3HIMaeThbCcd MpobaeMa po3'€THAHOCTI
MUCAEHHSI Ta MOBAEHHSI iHO3€MHOIO MOBOIO,
OCKIABKU ICHY€ HEMOBAECHHEBUU O00'€KT IIi-
3HAHHY — MaTeMaTH4Hi IIOHATTS Ta MaTeMa-
THUYHiI Metonu. IlizHaBaAbHA OIFALHICTE 3IiH-
CHIOETLCA B €IHOCTI 3 MOBAEHHEBOIO AiABLHIC-
TIO, & 3aCBOEHHH ITPEIMETHOrO 3MicTy BimOy-
Ba€ETHCS OOHOYACHO 3 OBOAOJAIHHAM 3acobaMu
HOoro BUpasKEeHHS PiHOIO Ta iHO3eMHOIO MO-
BaMHU.

B KorHiTMBHOMY acHIeKTi MH cIIocTepirae-
Mo B3aemoBHAUB L1, L2 i ML, akuii nposaBag-
€TbCHd HACTYIIHUM dYHHOM. 3 OJHOro OOKy,
OCBOEHHS IHIIOMOBHOI MaTeMaTH4HOI iH(OP-
marii BaXXAWMBO caMe mo cobi y maaHi oTpH-
MaHHY MaTeMaTHYHUX 3HaHb i YIOCKOHAAEH-
H4 MAaTeMAaTH4YHOI KoMmIleTeHTHocTi. OmHak
I1e BasKAUBIIIUM € T€, IO ITPH HaBYaHHI Ma-
TEeMaTHKH 3a OOIIOMOI'0I0 iHO3€eMHOI MOBH (4K,
BAaCHe, i IIpym HaB4YaHHI iHO3eMHOi MOBHU B
KOHTEKCTI MaTeMaTHKH) BiaOyBaeThbCs CIIiB-
BigHeceHHa (iHomi GiAbIll rAMGOKe, HiXK IIpHU
HaB4YaHHI PiJHOIO MOBOIO — OCKIABKH BazK4e)
HOBUX KOHIIENTIB, IIPOIIO3UIliM, 3HAaKIiB Ta
CHUMBOAIB 3 KOTHITUBHOIO CTPYKTYPOIO OCOOH-
CTOCTi Ta BKAIOYEHHS iX y I}0 CTPYKTypy. 3a
PaxyHOK HeOOXiHOCTI NepeMHKaHHS MixX
MOBaMH Ta KyAbBTYPHHUMH KOHTEKCTaMu OiaiH-
rBaAbHE HaBYaHHS CTHMYAIOE KPUTHYHE MHUC-
AEHHSI Ta IIOCHUAIOE aHAAITUYHI HABUYKH CTY-
OEHTIB, II0 cOpus€e OiAbII TAHMOOKOMY 3aCBO-
€HHIO IIPEAMETHOro 3MiCcTy MaTeMaTH4HOI
JIUCIIMIIAIHH.

B mcuxoAoriyHOMYy acIIEKTi TaKOXK CIIOCTe-
piraeMo IO3UTHBHHNE BIAUB 0iAlHTBAABHOIO
HaBYaHHS Ha 3aCBOEHHS MaTeMaTHKU. 3 on-
HOro OOKy, OYeBHOHA HASBHICTH Y CTYAEHTIB
Oap'epiB CIIIAKyBaHHS Ta HABYAABLHOI [iSIAB-
HOCTi, MOBHUX 0Oap'epiB, CIPUYNHEHUX TPYI-
HOIIIaMM HaBYaHHA MaTeMaTHKH iHO3€MHOIO
MOBOIO. Aae TIIOZIOAAHHS CTYAEHTaMH IIUX
IICUXOAOTIYHHUX Oap'epiB y IIpolieci HaBYaHHS
ilT 4ac CTBOPEHHS alaeKBaTHUX OUIaKTHUY-
HHUX, OpraHi3allifHNX, IICUXOAOTIYHHX YyMOB
po3BHUBaE Taki HeEOOXimHi OAd BUBYEHHS Ma-
TEMATHUKHU €EMOIiMHO-BOALOBI AKOCTI ocobuc-
TOCTi, 9K TOTOBHICTBH MO IIOLOAAHHS TPYyIHO-
IIiB, CTiHKICTBh OO CTPECY, 34aTHICTb 3pO3yMi-
THU Ta IPUMHATH IHIIY TOYKY 30Dy.

HaocraHOK 3ayBaXumo, III0 MpakKTU4YHA
peaaizallig oTpuMaHHS IIepeBar Biz iHTerparrii
MaTeMaTHKH i iIHO3€eMHOI MOBH, 3TiTHO 3 KOH-
neniiero CLIL, 3mgificHIOETECH 3 BUKOPHCTAH-
HSM HaCTYIIHUX CTPaTeTiH.

OcHoBHOI0O cTparterielo € «scaffolding» —
BcebiyHa MiATPHUMKA CTYAEHTA, SKa CIIPUSE
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3MEHIIIEHHIO KOTHITHBHOI'O Ta AIHTBICTHYHOTO
HaBaHTAXXEHHd IIPpH BHUBYEHHI MaTeMaTHKHU
iHO3eMHOI0 MOBOIO. llg cTparteris peasi3yeThb-
Ccd IIASXOM BHKOPHCTaHHS Ha 3aHATTIX MOB-
HUX KAillle, T€PMiHOAOTIYHOTO CAOBHHUKA, Bi-
3yaaizaliii MaTepiaay, MHEMOTEXHIKH, HaJdaH-
HS CTYZEHTaM BEAWKOi KiABKOCTi ITpHKAaiB
iHO3eMHOI0 MOBOIO, €Ki 0 mJaBaAuM MOXKAH-
BiCTb BHKOHYBAaTH 3aBJaHHS CaMOCTiHHO.

Crpareria «make it H.O.T» nepenbadae po-
3BUTOK MHCAEHHEBHUX HaBHYOK BHIIIOI'O IIO-
panky. Lla crtpareria moxe OyTu peasizoBaHa
yepe3 CHCTEMY MHUTaHb, PO3pPOOAEHUX y Bia-
IIOBiMHOCTI 3 TakcoHoMmiero Bayma. Hampu-
KAQ[, OAS aKTUBi3allil i po3BUTKY PiBHS CHH-
Te3y MOXKYyTb OyTH BHKOPHCTaHIi iHTeprnpeTa-
OifiHi muTaHHA, B (DOPMYAIOBaHHI IKHX Mic-
TATBCH E€AEMEHTH YMOBHOCTI, IIPHIIYIIEHH,
IIPOTHO3Y.

Crpareria «rich input» crocyerbcs, nepin
3a Bce, BUOOpPY HaBYaABHUX ITOCIGHHUKIB i Ha-
BUYaAbHOTO Matepiaay. Tak, sgKicHI HaBYaAbHI
MaTepiasnd IIOBHHHI MaTH HAaCTYIIHI BAACTH-
BOCTI:

— [AOIIOMAaraloTh IIEPETBOPUTH HaBYAHHA B
0COOHCTICHO-3HAYYIIUH TPOLIEC;

— PO3BHBAaIOTh KOTHITHBHI HaBWYKH SK
HUKYOTO, TaK i BUILOTO ITOPSIIKY;

— € aBTEHTHYHUMH.

BukopucTaHHA Ha 3aHATTIX IIOAIKYABTYP-
HOTO KOMIIOHEHTA y IKOCTi CTpaTerii iHTerpo-
BaHOTO ITpeAMEeTHO-MOBHOTO Iiaxoay («adding
the (Inter-)cultural Dimension») Hazae cTy-
OEeHTaM MOXKAWBICTb 03HAHOMUTHU iX 3 pi3HU-
MM HOiIX04aMH 0 BHCBITAEHHS OJHOTO i TOTO
K IIPEIMETHOI'O 3MICTy B Pi3HUX HaBYaABHUX,
METOAUYHUX KyAbTypax, 3 iCTOPIi€I0 PO3BUTKY
Ta BUBYEHHS TOTO YH IHIIIOTO IIOHATTS abo
ABHIIA.

Crpareria BUKOPUCTaHHS Ha 3aHSTTAX Ia-
pHOI Ta TrpymnoBoi misabHOCTI («rich inter-
?ction») 3aaydae y4acHHKIB IIPOIIECY [0 aKTU-
BHOi B3aemonii. BukopucToBylOYH CBOIO
«CIIPOLIEHY» MOBY, CTYAEHTHU Ha0yBalOTh «MO-
BAEHHEBOI» CaMOCTiHHOCTI i MaioTb MOXKAU-
BiCTBb IIPaKTHUKyBaTHUCH y BUKOPHUCTAHHI IIpe-
JAMETHOI AEKCUKH B OOCTAHOBIIi, B SKiii BOHH
BiguyBaioTh cebe OiAbIIl BIEBHEHO 1 OiAbI
PO3KYTO.

BucHoBKH. [lincymyemo nmpoBeneHuil aHa-
Ai3 B3a€MOBIIAMBY MaTeMaTHKH Ta iHO3eMHOI
MOBH B mpolleci OiAiHTBAABHOTO HaBYAHHS.
AiHTBiCTMYHA KOPUCTH 3aHATH MaTeMaTHKH,
IIPOBEAEHUX aHTAIMCHKOIO MOBOIO:

1) ctymeHT omnpanboBye 3HAYHHME o00car
MOBHOIO MaTepiaay (aAekIii BHKaagada, d4H-
TaHH{ Ta IIPOCAYXOBYBaHHH TeMaTHYHUX TEK-
CTiB, y4acTh B OOTOBOPEHHSX), III0 SIBASIE CO-
0010 IIOBHOIIIHHE 3aHYpPEeHHS B MOBHE CEPENO-
BHUIIIE;

2) pobora Ham MaATEMaTHYHOIO TEMOIO IO-
3BOASE€ BHOKPEMUTH CcIeludiyHi TepMiHH,
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II€BHI MOBHiI KOHCTPYKIIii, II10, B CBOIO 4ep-
roio, CIpuse 30aradeHHI0O CAOBHHKOBOIO 3a-
acy CTyZeHTa MaTeMaTH4YHOIO TePMiHOAOTI-
€10;
3)y mpoleci HaBYaHHA CTYAEHTOBI He
obitiTuca 6e3 akameMidHOI MOBH Il 4ac o00-
TOBOPEHb: JOAS IOPIBHSHHS Ta IIPOTHUCTABAEH-
HsI, OIIMCY IIPOILIECIiB i SIBUII, BUCAOBAEHHS
CBO€i TOYKHM 30pYy, III0 CIIPULE PO3BUTKY IIPO-
OYKTUBHOTO MOBAEHHS.

[lepeBaru GiAIHTBAABHUX 3aHATH IIIOA0 Ma-
TeMaTHUKU:

1) cnpusgHHA TAHOIIOMY PO3YMIiHHIO CyTi
npeaMeTra depe3 notpeby B ranboKi obpoOIti
inopMmarii. BiAiHrBaAbHI 3aHATTA 3 MaTeMa-
TUKHW TIOTPeOVIOTH IIHPIIOr0 3aCTOCYBaHHS
MHCAEHHEBHUX HABHYOK BHIIOIO IIOPSAKY IIO-
PIBHHAHO i3 3aHATTAMH, dKi IPOBOASTHCH Pif-
HOIO MOBOIO;

2) 3’IBAFETBCS MOXKAUBICTb A BUBYEHHS
MaTeMaTHYHOTO KOHTEHTY 3 Pi3HUX PaKypCiB;

3) HOAETIIIYETHCH PO3YMIHHA HAYKOBHX I10-
HATH. BuKopucTaHHA Apyroi MOBH 3MEHIIYE
PH3HUK 3MilTyBaHHS ITOOYTOBHX IIOHSATH i3 Ha-
YKOBHMH (KOAM MaTeMaTHUYHHI TepMiH Mae
TaKOXK 1 3araAapHOTIOOYTOBHH 3MicT). B mporie-
ci GiAlHrBaABHOTO HaBYaHHS CTYAEHTAM A€r-
11I€ 3aCBOITH HayKOBE IIOHATTS, OCKIABKM Ha-
OyTTda TepMiHa Ta HOro CHiBBiAHECEHHd 3 Bil-
TIOBIIHUM HAyYKOBHUM IIOHSTTSM BinOyBaeThCs
OIHOYAaCHO;

4) BIIAUB Ha MOTHUBAILIO CTYAEHTIB 10 OBO-
AOIHHY MaTeMaTHYHUMH 3HaHHSIMHU.

OTke, BUKOPUCTAHHH iHTErpoOBaHOIO IIpe-
OMETHO-MOBHOI'O IMiAXOAy yV HaBYaHHI MarTe-
MaTHKU Ha OiAlHIBaABHIiM OCHOBI Mae 3HA4-
HUU OCBITHIH HOTEHIIiaA, IIO IIOASITA€ B HOTO
AIHTBICTUYHHUX Ta KOTHITHBHUX IlepeBarax,
dKi, B CBOIO Yepry, I03BOASIOTH PO3TASIIATH
e minxix 9K iHCTPYMEHT IIOI0AAHHS KOTHi-
TUBHHUX BTpaT, 110 BUHUKAIOTh Y CTYAEHTIB B
Ipoleci HaBYaHHS.

[lepcieKTHBH  HOMAABIINX  JOCAIIXKEHB
BOavaeMo y po3pobili popMm Ta MeTOAIB GiaiH-
TBaAbHOTO HaBYaHHS MaTeMaTHKH B yMOBax
TEXHIYHOI'O YHIBEPCUTETY.
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BILINGUAL MATHEMATICS LEARNING THROUGH THE LENS OF LANGUAGE INTERACTION:
COGNITIVE EFFECTS OF INTEGRATING NATIVE, FOREIGN AND MATHEMATICAL LANGUAGES

Summary. Introduction. In recent decades, the
integration of bilingual instruction in higher technical
education has become increasingly significant, especially
in the context of globalization and European integration.
Mathematics, as a core discipline in technical universities,
presents specific challenges when taught through a
foreign language. The study explores how combining the
native language (Ukrainian), a foreign language (English),
and the language of mathematics influences students’
cognitive development and educational outcomes.

Purpose. The aim of this study is to investigate the
cognitive and linguistic effects of bilingual mathematics
instruction at a technical university. The study focuses on
three interrelated questions: what does English as a
medium of instruction offer for understanding mathe-
Patics, what does mathematics offer for foreign language
acquisition, and how does their integration affect
students’ cognitive skills.

Methods. The study is based on qualitative analysis
and reflective generalization of classroom experience
accumulated over several years of bilingual mathematics
instruction at National University Zaporizhzhia Polyt-
Pchnic. Empirical examples, observations, and student
activities were analyzed through the lens of CLIL (Content
and Language Integrated Learning) methodology.
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Results. Findings demonstrate that using English to
teach mathematics enhances deeper comprehension of
mathematical concepts, fosters academic language
development, and promotes higher-order thinking. Several
teaching strategies were shown to reduce cognitive
overload and support both subject learning and language
acquisition. Specific examples from bilingual classes
highlight how bilingual teaching/learning encourages
reflection, focus, and re-conceptualization of mathematical
ideas.

Originality. The author's vision of the benefits of
bilingual mathematics teaching/learning in the cognitive
aspect is proposed. The article provides evidence of
mutual reinforcement between the study of mathematics
and the study of a foreign language. Conclusion. Bilingual
instruction in mathematics provides measurable benefits
both in language proficiency and subject understanding. It
deepens conceptual learning, increases motivation,
supports cognitive flexibility, and can compensate for
learning difficulties.

Keywords: higher mathematics; cognitive skills;
bilingual teaching/learning; integrative content and
language integrated learning; mathematical language.
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