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ENHANCING FOREIGN LANGUAGE INSTRUCTION:
THE POWER OF PEDAGOGICAL INNOVATION

This article explores the crucial role of
pedagogical technologies and innovations in
modernizing foreign language pedagogy, parti-

Pularly within the context of Ukraine’s higher
education system. It examines the theoretical
underpinnings of pedagogical tech-nologies, its
hierarchical structure, and its underlying principles.
Furthermore, it delves into the concept of
educational innovations, outlining its stages, types,
and impact on enhancing learning outcomes.

Finally, the article emphasizes the critical role of
the teacher as an innovator and the competencies
required for effectively implementing pedagogical
technologies.

This exploration aims to provide a comp-
rehensive understanding of the interconnectedness
of these concepts and their potential to revolutionize
foreign language instruction.

Keywords: pedagogical technology; educational
innovation; foreign language instruction; teacher as

innovator; learning outcomes; communicative
competence.
This study focuses on the issue of

implementing pedagogical technologies and
innovations in foreign language (FL)
classrooms.

In the context of education (including
language education as well), pedagogical
technology refers to a structured approach to
instruction designed to maximize learning
outcomes within practical constraints of
time, effort, and available resources. While
the terms “methods”, “methodology”,
“learning technology”, and “techniques” are
often utilized interchangeably, it is crucial to
distinguish between them, since they have
different pedagogical nuances. In particular,
learning methods describe specific inter-
actions between teacher and students aimed
at achieving defined educational goals.
Methodology, on the other hand, provides a
broader framework for organizing and
implementing the entire educational process.
Learning technology, therefore, is a more
encompassing concept that includes both the
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careful design of the educational experience
and the systematic assurance of its effec-
tiveness (Aeaeko, 2012, p. 448). As for
techniques, they refer to specific classroom
activities, assignments, or exercises
employed to achieve immediate objectives. As
the most concrete level in the framework,
techniques represent the practical appli-
cation of the method that is consistent with
the principles of the approach (Shenassa,
2024). In accordance with E.M. Anthony, “a
technique is implementational — that which
actually takes place in a classroom. It is a
particular trick, stratagem, or contrivance
used to accomplish an immediate objective.
Techniques must be consistent with a
method, and therefore in harmony with an
approach as well” (Anthony, 1963, p. 64).
Thus, techniques encompass the actual
practices that students engage in during the
learning process, such as role-plays, drills,
games, cramming, note-taking, tests, mind
mapping etc.

Noteworthy, the field of language
education has wundergone through the
development of increasingly sophisticated
approaches to instruction. Educational

technology, driven by its purpose, content,
and chosen methods and techniques, plays a
key role in this ongoing evolution. When
educational technology is combined with
specific, targeted teaching methods, it gives
rise to what 1is termed “pedagogical
technology”. However, the precise meaning
and scope of this term continue to be
debated within research and educational
community (Aeaeko, 2012, p. 448), high-
lighting the complexity and dynamism of the
field. Despite variations in definition,
pedagogical technology can be broadly
understood as a systematic and scientifically
grounded approach to education. It is
intrinsically linked to every facet of an
educational process, incorporating its clearly
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defined goals, carefully structured orga-
nization, available resources, chosen
methods, implementation strategies, and
dynamic roles of both teachers and students.

More specifically, pedagogical technology
is currently understood as comprising three
hierarchically related levels (Aeaeko, 2012, p.
449).

1.General pedagogical level: this level
characterizes the holistic educational process
operating within a particular region (national
education system), specific educational
institution (a university), or distinct stage of
instruction (secondary education). At this
broad level of analysis, pedagogical
technology may be considered equivalent to
the pedagogical system itself. This system
comprises articulated learning goals, specific
content to be covered, available means and
methods of instruction, and the overall
algorithmic structure of activities engaged in
by both the subjects (students) and objects
(teachers) of the pedagogical process. For

instance, a national curriculum for FL
education, outlining learning objectives,
content standards, and assessment

guidelines, exemplifies a general pedagogical
technology.

2. Methodological (subject-specific) pedago-
gical level: this level focuses on the practical
application of teaching and learning
strategies within a defined subject-specific
context. This might involve particular subject
methodologies (e.g., the communicative and
cognitive = approach to FL teaching),
compensatory teaching techniques for
struggling students, or even a teacher’s
unique and personalized approach to
instruction within their subject area. To
instantiate, a teacher might employ project-
based learning as a methodological
pedagogical technology to teach English as
a FL.

3.Modular level: at this level, pedagogical
technologies are meticulously designed to
achieve pre-set learning outcomes. These
outcomes might embrace advancement of
specific skills (pronunciation in a FL), acqui?-
Dition of specific knowledge (gram-matical
rules), implementation of targeted activities
(role-playing  scenarios), facilitation of
personal development (building self-
confidence in speaking), or promotion of
independent learning (using online language
learning platforms). A specific example of this
assumption could be a technology designed
to improve students’ listening comprehension
of authentic English texts using podcasts
and interactive activities.

Besides, pedagogical technology may
exhibit both a hierarchical and a structural
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organization. Its structure comprises three
key components: conceptual, content, and
procedural (MarBienko Ta iH., 2007, p. 57;
I'punroBa, 2006, p. 111; Aeaeko, 2012, p.
449]. They require cursory specification.

1.Conceptual component. it articulates
underlying ideas and principles that estab-
lish the technology and its structure. It often
reflects the prevailing educational paradigm
(e.g., behaviorism, cognitivism, const-
ructivism). For instance, a pedagogical
technology based on constructivism would
emphasize student-centered learning, active
knowledge construction, and collaborative
activities.

2.Content component. it specifies the
subject matter of teaching and learning. In
the context of FL education, this includes the
language itself (grammar, vocabulary,
pronunciation), cultural insights related to
the target language, and the advancement of
communicative competence. It also identifies
targeted personal development outcomes,
such as specific competencies, cognitive
strategies, and even aesthetic and moral
values that the learning process aims to
cultivate.

3.Procedural component. this delineates
the precise implementation process of a
pedagogical technology. It comprises organ-
?zation of learning activities (lectures,
seminars, group work), clearly defined roles
of both teachers and students, specific stages
of instruction (introduction, practice,
assessment), relevant regulations and
policies (grading criteria), and all supporting
resources (curricula, syllabi, textbooks,
online learning platforms, instructional
materials). The effectiveness of a pedagogical
technology is largely determined by the
strength and clarity of its procedural design.
A well-structured and detailed lesson plan,
for instance, is a tangible manifestation of a
procedural component.

According to V.V. Leleko, effective
pedagogical technology has to adhere to
several key methodological principles that
function as a quality control mechanism,
ensuring that the technology is sound and
likely to produce the desired learning
outcomes. These principles embrace (Aeaexko,
2012, p. 450):

— conceptuality: a sound pedagogical
technology is grounded on a clear and robust
scientific concept. It draws upon a variety of
foundational disciplines, including philo-
sophical underpinnings of education,
psychological fundamentals of learning,
didactic theories of instruction, and relevant
socio-pedagogical considerations;

— systematicity: a truly effective
pedagogical technology is not a random or ad
hoc collection of tools and activities; rather, it
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is a cohesive and integrated system where all
components are interconnected and
contribute synergistically to the overall
learning objective. At that, each element
plays a specific role and works in harmony
with the others;

— manageability: a technology is supposed
to allow for effective diagnostic evaluation of
student learning, careful planning and design
of the learning process, including an
incremental assessment of progress, and
flexibility to adjust methods and resources as
needed to optimize learning outcomes. The
role of the teacher in this case is limited to
monitoring, adapting and refining the
technology based on student needs and
feedback;

— efficiency: modern pedagogical
technologies must be effectual enough to
demonstrably conduce to achieving specific
learning standards and objectives proving
both effective in the results they produce and
efficacious in their wuse of resources,
including teacher time, student effort, and
material resources. So, efficiency here is
about maximizing learning gains while
minimizing waste;

— reproducibility: a well-designed pedago-
gical technology should be adaptable for use
in similar educational settings by different
educators, and even, with appropriate
modifications, across various disciplines.
While some tailoring may be necessary, the
core principles and procedures should be

replicable.

Effective pedagogical technologies are
absolutely crucial to successful learning
outcomes in any educational context.
Therefore, carefully and  thoughtfully
selecting the most appropriate technology for
a given learning situation significantly

impacts the achievement of learning goals
and overall educational success. In this way,
pedagogical technologies can appear powerful
tools for modernizing education and
improving its quality.

Modernizing Ukraine’s higher education
system hinges, in part, on the effective
integration of innovative pedagogical
technologies. Innovations, broadly defined,
encompass not only novel technologies that
impact various aspects of human activity
(Typkot, 2014), but also new organizational
and managerial approaches to education.
While the term "innovation" entered academic
discourse in the 1940s, initially used by
German and Austrian scholars analyzing
socio-economic and technological change, its
application has since significantly expanded
to encompass pedagogical research and
practice. Within the specific context of
education, innovation refers to the intro-
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duction of novel and valuable elements into
the established goals, content, methods, and
forms of teaching and learning, as well as the
organization of teacher-student collaboration.
Respectively, innovation, is fundamental to
the overall development of education and is
pivotal for achieving specific, well-defined
educational objectives (BoakoBa, 2007, p.
403). Critically, educational innovations are
not accidental or haphazard occurrences.
They are the carefully considered product of

systematic scientific inquiry, thorough
analysis of existing practices, and the
thoughtful  synthesis of accumulated

pedagogical experience. At the very heart of
educational innovation lies the practical
application of research findings from related
fields such as psychology and pedagogy,
coupled with the ongoing study, critical
synthesis, and widespread dissemination of
both domestic and international best
practices in education (Typkor, 2014).

That given, innovation is now a pervasive
and powerful force in education, driving
change and improvement at all levels. Within
the educational system, innovations can be
helpfully categorized as intra-subject,
general-subject, and ideological. Intra-subject
innovations are highly specific to individual
subjects, arising directly from their unique
teaching requirements and often involving
the development and implementation of
original methodological approaches tailored
to the specific subject matter. For example, a
new method for teaching complex grammar
concepts in a FL class would be considered
an intra-subject innovation. General-subject
innovations, in contrast, involve the
application of non-traditional, contemporary
pedagogical technologies across multiple
subjects or disciplines. The integration of
blended learning, which combines online and
face-to-face instruction, across various
courses would be an example of a general-
subject innovation. Ideological innovations,
driven by evolving societal needs and a shift
in educational thinking, encompass broader
initiatives that affect the entire educational
landscape. These might include large-scale
reforms in curriculum design, the adoption of
new  assessment  strategies, or the
implementation of national educational
standards. Pedagogical conferences and the
work of educational and methodological
councils often play a significant role in
shaping and disseminating ideological
innovations (Boakosa, 2007, p. 404).

The implementation of any educational
innovation, regardless of its specific type
(intra-subject, general-subject, or ideo-
logical), typically proceeds through a series of
six distinct stages (Aeaeko, 2013a, p. 175):
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1.Initiation: this stage presumes recogniz -
ng a genuine need for change within the
educational system or a specific classroom. It
also includes the initial proposal of a
potential innovation that could address this
identified need. This might involve teachers,
administrators, or researchers identifying a
problem with student engagement or a gap in
learning outcomes.

2.Decision: once a potential innovation
has been proposed, the next stage implies
carefully determining the feasibility and
overall desirability of actually implementing
it. This often entails conducting a needs
assessment, reviewing relevant research, and
considering the potential costs and benefits
of the innovation.

3.Development: if the decision is made to
proceed with the innovation, the development
stage focuses on creating or adapting the
innovation to the specific educational context
in which it will be used. This may require
designing new instructional materials,
developing training programs for teachers, or
adapting existing resources to fit the
particular needs of the students and the
institution.

4. Preparation: before the innovation can

be implemented, the pedagogical team
(teachers, administrators) must be
thoroughly equipped with the relevant
knowledge and skills for successful

implementation. This often involves providing
professional development workshops,
training sessions, or ongoing mentoring to
ensure that educators are comfortable and
confident in using the new approach or
technology.

S.Implementation: this stage involves
putting the innovation into practice within
the educational setting. It often begins with
piloting the innovation on a smaller scale,
perhaps with a single class or a small group
of students, to gather feedback and make
any necessary adjustments before fully
integrating it into the broader educational
process.

6.Application: the final stage necessitates
sustaining and refining the innovation in
practice to maximize its long-term impact.
This requires the ongoing monitoring of its
effectiveness, gathering data on student
outcomes, and making any necessary
modifications to ensure that it continues to
meet the needs of the learners and achieves
its intended goals.

Within the broader field of education,
innovations manifest themselves in a variety
of ways, including the development of new
methodological and technological tools, the
updating and refining of existing teaching
methods, and the emergence of evolving
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pedagogical trends (Boakoma, 2007, p. 403).
These innovations can range from the
introduction of new educational software to
the implementation of flipped classroom
models or the adoption of gamified learning
approaches.

Contemporary pedagogical challenges,
particularly in the rapidly evolving digital
age, demand the thoughtful and strategic
integration of innovative pedagogical techn-
Plogies into higher education. These
technologies not only have the potential to
significantly enhance the overall quality of
education but also to boost student
motivation, which is a key factor in
successful learning. Innovative pedagogical
technology involves the purposeful,
systematic, and consistent implementation of
original, innovative methods, techniques,
strategies, and pedagogical actions
throughout the entire educational process —
from the initial stages of defining clear and
measurable learning objectives to the
ultimate goal of achieving desired learning
outcomes (JuukiBceka, 2004, pp 338-339). It
is about creating a dynamic and engaging

learning environment that fosters deep
understanding and  promotes  student
success.

The development of innovative pedagogical
technologies in Ukraine occurs within the
context of broader global educational trends,
including (Oaekcenko, 2008, p. 28-29):

1.A growing and widespread recognition of
the fundamental importance of education for
both individual personal development and
societal progress. This recognition is coupled
with an increasing emphasis on empowering
learners to actively acquire and apply
essential cognitive skills, preparing them to
be lifelong learners and active contributors to
society.

2.The continuous expansion of educatio -
al access, promoting the ideals of lifelong
learning and  continuous  professional
development. This trend reflects the
understanding that education is not
something confined to a specific period of life
but rather an ongoing process of growth and
learning.

3.A significant shift towards personalized
learning experiences that cater to the unique
individual needs, learning styles, aspirations,
and interests of each learner. This approach
emphasizes fostering self-discovery,
nurturing individual talents, and promoting
personal growth within the educational
context.

The successful implementation of
innovative pedagogical technologies should
demonstrably enhance learners’ experiences
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(Oaexcenko, 2008, p. 29) across several key
dimensions:

— communicative, emotional, mental, and
practical skills: innovative technologies
should foster the development of essential
intellectual, organizational, and practical
skills necessary for actively contributing to
society, engaging in lifelong learning, and
pursuing self-directed education. They
should equip learners with the tools they
need to succeed in a rapidly changing
globalized world;

— creative activity: these technologies
should stimulate individual abilities and
prepare learners to thrive in an ever-
changing world characterized by rapid
technological advancements and complex
challenges. They should encourage creativity,
critical thinking, and problem-solving skills;

— interpersonal relationships: innovative
technologies should equip future profe-
ssionals to actively and effectively participate
in civic life, grounded in the fundamental
moral values of contemporary society. They
should promote collaboration, commu-
Pication, and teamwork skills, essential for
success in the modern workplace and in civic
engagement.

The growing scientific and practical
interest in pedagogical technologies as a
powerful means of enhancing educational
effectiveness, coupled with the ongoing
development of specific pedagogical
technologies that are constantly revealing
new and valuable insights into the intricate
learning process, has driven a critical need
for clearer definitions of these concepts and a
deeper, more nuanced understanding of
pedagogical innovative technologies (duukis-
cpka, 2004, p. 89). At its core, pedagogical
innovative technology involves the strategic
selection and thoughtful integration of
methods, techniques, resources, and learning
formats, along with clearly defined teacher
and student roles, all designed to signi-
ficantly increase student motivation and
active engagement in the learning process
(damuaenko, 2004). It is about creating a
learning environment where students are not
passive recipients of information but active
co-creators of their own knowledge.

The development of a new pedagogical
technology typically involves the following
well-defined stages (duukiBcbka, 2004, p.
90).

1. Identifying a social need: this crucial
first step involves recognizing a genuine gap
or challenge in current educational practices
that a new technology could potentially
address. It’s about identifying a problem
worth solving.
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2. Interdisciplinary research: once a need
has been identified, foundational research
must be conducted across a wide range of
relevant disciplines, including philosophy,
psychology, pedagogy, computer science
(especially in the case of technology-driven
innovations), linguistics (particularly relevant
for FL instruction), and subject-specific
didactics. This interdisciplinary approach
ensures that the technology is grounded in
solid theoretical and empirical foundations.

3. Technology development. drawing upon
the findings of the interdisciplinary research,
the next stage assumes creating and
iteratively refining the actual technology
itself. This might involve developing new
software, designing innovative learning
activities, or creating new assessment tools.

4. Curriculum  integration: once  the
technology has been developed, it must be
thoughtfully integrated into existing curricula
and relevant educational materials. This
ensures that the technology is aligned with
learning objectives and supports the overall
goals of the educational program.

S. Implementation: the final stage
necessitates putting the new technology into
practice within the educational setting. This
commonly begins with pilot studies and

small-scale implementations before
widespread adoption.
Innovative technologies can be diffe-

rentiated based on several key factors (Aoma-
KOBCBKA, 2002, p. 43; Aeaeko, 2013b, p. 34):

— origin: technologies can be derived from
practical pedagogical experience, emerging
from the classroom practice of teachers, or
they can be grounded in a specific scientific
concept, arising from research and theory;

— purpose: the specific learning outcomes
that the technology aims to achieve can vary
widely. These might include knowledge
acquisition, specific skill development,
general ability enhancement, or the culti-
vation of important personal qualities;

— pedagogical tools: the range and
effectiveness of pedagogical methods,
techniques, and learning formats employed
by the technology are key differentiating
factors. Some technologies might rely heavily
on interactive simulations, while others
might focus on collaborative projects or
problem-based learning;

— teacher roles: the specific functions that
the teacher performs when using the tec?-
ology can also vary significantly. Teachers
might act as facilitators, guides, mentors, or
even co-learners, depending on the nature of
the technology and the learning objectives.

Despite  their variations, innovative
technologies share several inherent chara-
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cteristics (Jaruaenko, 2004; Koryr, 2005;
Hicimuyxk, 2003):

— novelty: they possess a unique spatio-
temporal identity, distinguishing them from
existing approaches and representing a
genuine departure from established
practices;

— relevance: they address current needs
and are demonstrably significant within a
specific timeframe. They respond to the
challenges and opportunities of the present
educational context;

— effectiveness: they demonstrate the clear
potential to achieve intended goals and
produce desired learning outcomes in real-
world practice. They are not just theoretical
constructs but tools that deliver tangible
results;

— stability: their core elements remain
consistent and replicable over a period of
time. While they may be refined and
improved, the fundamental principles and
procedures remain stable;

— optimality: they represent the most
efficient and effective way to develop a new
tool or method, and provide optimal solutions
to identified challenges. They strive to
maximize learning gains while minimizing
effort and resources;

— adaptability: they are flexible and can be
refined, modified, and adapted depending on
the specific learning context, evolving goals,
and changing time constraints. they are not
static but dynamic and responsive to change.

In addition, modern innovative peda-
gogical technologies are supposed to meet the
following requirements (KpuBopyuko, & Kpu-
Bopy4ko, 2012; Aeaeko, 2013a, p. 173; Aeae-
Ko, 2013b, p. 34):

—enhance learning by incorporating
active, cognitive, and communicative tools
and strategies: they should move beyond
passive learning and engage students in
active knowledge construction,;

—elevate the overall quality of the
educational process: they should contribute
to a more engaging, effective, and enriching
learning experience for all students;

— contribute to the development of
professional competencies in future speci-
alists: they should equip students with the
skills and knowledge they need to succeed in
their chosen fields;

— foster the acquisition of cognitive,
organizational, project-based, and commu-
Picative skills: they should promote the
development of a wide range of essential
skills for the 21st century;

—develop the ability to make sound
decisions in complex and non-standard
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situations: they should prepare students to
be critical thinkers and effective problem-
solvers;

—serve as a catalyst for updating
educational content and restructuring the
educational process to align with inter-
national standards: they should help to keep
education relevant and up-to-date;

—improve key indicators of educational
technological advancement: they should
contribute to measurable improvements in
learning outcomes and educational -effec-
tiveness;

— encourage both teachers and students to
cultivate their creative potential: they should
foster a culture of innovation and creativity
in education.

To effectively address the mentioned above
objectives, pedagogical innovative tech-
nologies are expected to meet the following
criteria (Typkot, 2014):

— novelty: this can be categorized as
absolute (genuinely new and never seen
before), locally absolute (new within a specific
context or institution), conditional (new
under certain specific conditions), or
subjective (new to the individual teacher or
learner). Even if a technology is not entirely
new, its application in a new context can be
considered innovative;

— optimality: they facilitate the achievem -
nt of significant and meaningful results while
simultaneously = minimizing the  time,
physical, and mental effort required by both

teachers and students. They strive for
efficiency and effectiveness;
— effectiveness and  efficiency:  they

demonstrate consistent positive outcomes in
teachers’ practice and are not just theoretical
constructs. They are proven to work in real-
world classrooms;

— scalability: successful innovations
should be readily adaptable for widespread
implementation across universities and other
educational institutions. They should be
designed in a way that allows them to be
easily adopted and adapted by others.

The implication of the foregoing criteria is
that teachers, being creative and reflective
individuals, are required to be the driving
force behind meaningful innovation in
education. The subjective element is
paramount in the discovery, development,
implementation, and dissemination of new
ideas and approaches (Typkor, 2014).
Creative teachers possess extensive
opportunities and an almost unlimited
capacity for innovation within their
classrooms and schools. In practice, they can
experiment with  multiple approaches,
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carefully evaluate the effectiveness of chosen
teaching methods, elaborate on and refine
those methods as needed based on student
feedback and data, conduct structured
research on the educational process within
their own classrooms, and even propose
entirely new pedagogical technologies and
teaching approaches. Therefore, analyzing
the nature of teachers’ innovative activity is
pivotal for understanding and promoting
educational progress (Aeaeko, 2014, p. 32).

In pedagogical research, this innovative
activity is understood as a purposeful and
goal-oriented activity, grounded in a teacher’s
ongoing reflection on their own pedagogical
experience through comparative analysis and
systematic study of best practices. This
reflective process leads to positive change
and continuous development within the
educational process, ultimately leading to
improved learning outcomes for students, the
acquisition of new pedagogical knowledge for
the teacher, and the implementation of
alternative and more effective pedagogical
practices (JuukiBceka, 2004, p. 65).

A teacher’s innovative activity is deeply
rooted in universal educational principles,
such as (CuporeHko, 2006, p. 12):

1. Integration: focusing on each learner’s
holistic development, with the ultimate goal
of cultivating well-rounded, intellectually
engaged, and socially responsible citizens.
This principle recognizes that education is
about more than just acquiring knowledge, it
is about developing a well-rounded and
versatile personality.

2. Differentiation and individualization:
creating learning conditions that enable all
learners to develop their unique abilities and
talents, regardless of their family’s socio-
economic status, gender, nationality, or
religion. This principle emphasizes equity
and access to quality education for all.

3. Democratization: fostering a positive
and supportive learning environment that
actively encourages activity, initiative, and
creativity among both teachers and students.
This principle promotes student voice and
agency in the learning process.

Adherence to the aforementioned
fundamental principles should lead to
transformative changes in the educational
system, including its content, methods,
resources, formats, and underlying
technologies. The ultimate and overarching
goal of education within this framework is
the unfettered development of individual
abilities, motivations, and personal values,
nurturing  well-rounded, creative, and
adaptable individuals who are prepared to
thrive in the 21st century (Cuporenko, 2006,
p. 12). The successful realization of these
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core educational principles hinges critically
on the teacher’s innovative potential. This
potential encompasses a complex set of
socio-cultural and creative characteristics
that demonstrate a genuine willingness to
improve pedagogical practice, coupled with
the necessary internal resources and effective
strategies to actually  achieve this
improvement (CucoeBa Ta iH., 2001, p. 97;
Bologna Declaration, 1999).

A teacher’s innovative potential is
significantly affected by several key factors:
the individual’s capacity to generate truly
novel and original ideas; a strong cultural
and aesthetic foundation, including a broad
general education, intellectual depth, and
diverse interests; and the ability to recep-
tively consider new ideas, thoughts,
perspectives, and concepts, all of which are
facilitated by flexible and expansive
pedagogical thinking Aeaeko, 2014, p. 31).

With consideration of the pre-cited
premises, successful implementation of
innovative practices in education requires
much more than just theoretical knowledge
of pedagogical innovation. It also demands a
specialist’s genuine readiness for professional
activity, encompassing relevant and up-to-
date knowledge, well-developed skills and
abilities, and practical experience in applying
these in real-world settings. These essential
elements  collectively form  the  solid
foundation of a teacher’s professional
competence, which involves the complex and
dynamic interplay of personal qualities,
professionally relevant skills, and creative
abilities (CucoeBa Ta iH., 2001, p. 99). In
essence, to effectively implement innovative
technologies and achieve the primary and
overarching goal of FL instruction, which is
developing students as second language
personalities, teachers must possess a deep
mastery of both the subject matter itself (the
FL, its culture, and its use) and the intricate
mechanisms of pedagogical process design.
This embraces demonstrated proficiency in a
wide range of effective teaching methods and
techniques, as well as the highly developed
ability to organize and manage student
activities using the target language (BoBK,
2008).

Given that the teacher is expected to be a
highly educated and experienced profe-
ssional, their subject-specific knowledge,
skills, and abilities have to make up the
professional competence of a modern FL
instructor. The key areas of essential
knowledge may comprise (BoBk, 2013, p.
100; BoBk, 2014, p. 32):

—a comprehensive and in-depth
understanding of the FL system itself,
including core linguistic and linguodidactic



ISSN 2076-586X (Print), 2524-2660 (Online)

Cepia «Ilegaroriuni Haykm». Bumyck Ne 1.2025

categories, the rich culture of the target
language’s country/-ies, its history, and
contemporary issues facing the societies
where the language is spoken;

— knowledge of the main principles of
general education at the current stage of
societal development and state education
policy, specifically as it pertains to FL
instruction within the broader educational
context;

—a keen awareness of societal expectat -
ons regarding teachers, their professional
skills, and the personal qualities that are
valued in educators;

—a thorough understanding of learners’
psychological traits, encompassing cognitive
and affective factors that affect learning, and
specific patterns of FL acquisition within
various educational contexts and age groups;

— knowledge of the fundamental principles
of FL teaching, including the specific content
and unique characteristics of each
component of an educational process: clearly
defined goals, relevant content, effective
methods, appropriate techniques, and
available resources.

The practical application of this robust
knowledge base enables teachers to use the
FL effectively for communication, instruction,
and education. This requires both general
and specialized professional skills. General
key skills may embrace (Bosk, 2008, p. 14):

1.Methodological and didactic skills: the
ability to independently identify clear
measurable learning objectives and to design
a comprehensive and effective model of an
educational process, from planning to
assessment.

2.Psychological and pedagogical skills: the
capacity to thoughtfully consider students’
age and individual characteristics, including
learning, epistemic, and cognitive styles,
motivation levels, and prior knowledge, when
planning and delivering instruction.

3.Methodological and linguistic skills: the
ability to adapt and apply the teacher’s
professional experience (both pedagogical
and linguistic) to both appropriately
challenging and supportive.

These general pedagogical skills are
commonly reflected in more specialized
professional skills, which may include (Bogk,
2013, p. 111; BoBk, 2014, p. 33):

— constructive skills: related to the careful
selection and effective organization of
learning materials, ensuring that they are

aligned with learning objectives and
appropriate for the students’ level,;
— organizational skills: enabling the

effective and productive management of both
the teacher’s professional activities (lesson
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planning, assessment, record-keeping) and
student learning (classroom management,
group work, project guidance);

— epistemological skills: allowing teachers
to recognize and appropriately address
individual characteristics of students in a
learning process, including their commu-
nicative and cognitive abilities, current
learning levels, dominant cognitive styles,
and relevant mental attributes. This involves
understanding how students learn best and
tailoring instruction accordingly.

— communicative skills: facilitating
effective pedagogical communication within
the lesson, conducted primarily, and ideally

entirely, in the target language. This
presumes clear explanations, engaging
instructions, and effective feedback.

These specialized skills are, in turn,

reflected in the various pedagogical functions
of a modern FL teacher, which are, in turn,
incorporated into the teacher’s overall
professional profile. The acquired knowledge
and skills provide a strong foundation for
developing key professional abilities in future
FL teachers (Bologna Declaration, 1999),
including:

— effectively managing classroom attention
and maintaining a positive and productive
learning environment, including addressing
any issues that may arise;

— critically analyzing personal pedagogical
experience and comparing it to the
experience and best practices of leading
national and international experts in the field
of FL education;

— conducting accurate and appropriate
assessments of ae learning process, emplo-
?ing a variety of formative and summative
assessment techniques to monitor student
incremental progress and provide valuable
feedback;

— differentiating teaching styles, methods,
resources, and techniques based on clearly
defined learning goals and objectives,
ensuring that instruction is targeted and
fruitful;

— effectively and appropriately applying
acquired knowledge (linguistic, extra-
linguistic, background, and sociocultural) in
the classroom context, enriching students’
learning experience;

— providing  individualized instruction
tailored to students with diverse abilities,
learning styles, and learning preferences,
ensuring that all students are provided with
an opportunity to succeed.

Summarizing the aforesaid, FL teacher’s
professional knowledge, skills and abilities
are absolutely essential for successful
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engagement in innovative educational
practices. This, in turn, requires the
university to recognize the practical value of
integrating innovative technologies into the
teacher training and learning process. Such
integration allows for the development of
students’ potential within their chosen
professional field of FL education, increases
motivation for educational and professional
pursuits, fosters pedagogical thinking and
reflection, cultivates essential speech,
professional, and social skills, and facilitates
the mastery of new and emerging tech-
nologies for organizing professional activities.
For a better understanding of the con-
nections between the aforementioned ideas,
they are symbolized in Fig. 1.

In conclusion, innovative technologies in

education constitute a purposeful and
systematic set of methodologies, methods,
resources, techniques, and organizational

strategies that encompass the entire learning
process, from the initial stage of setting
specific and measurable learning goals to the
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ultimate achievement of desired learning
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technology centers on the dynamic and
interactive relationship between teachers and
students, utilizing appropriate methods,
resources, techniques, and learning formats
to enhance both student motivation and
overall learning effectiveness. Integrating
innovative technologies is crucial for prepa-
ring future FL specialists, as these tech-
nologies fundamentally transform the very
nature of an educational process and drive
significant = improvements in  learning
outcomes. Ultimately, however, the teacher
and their innovative drive, coupled with their
professional competence and dedication to
student success, are the key and indis-
pensable factors in successfully imple-
menting and utilizing these technologies to
their full potential. It is the teacher who
brings the technology to life and makes it a
truly valuable tool for learning.
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Fig. 1. The key objective of technological innovation in language learning

In conclusion, innovative technologies in

education constitute a purposeful and
systematic set of methodologies, methods,
resources, techniques, and organizational

strategies that encompass the entire learning
process, from the initial stage of setting
specific and measurable learning goals to the
ultimate achievement of desired learning
outcomes. Pedagogical innovative learning
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technology centers on the dynamic and
interactive relationship between teachers and
students, utilizing appropriate methods,
resources, techniques, and learning formats
to enhance both student motivation and
overall learning effectiveness. Integrating
innovative technologies is crucial for prepa-
ring future FL specialists, as these tech-
nologies fundamentally transform the very
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nature of an educational process and drive
significant  improvements in learning
outcomes. Ultimately, however, the teacher
and their innovative drive, coupled with their
professional competence and dedication to
student success, are the key and indis-
pensable factors in successfully imple-
menting and utilizing these technologies to
their full potential. It is the teacher who
brings the technology to life and makes it a
truly valuable tool for learning.

This article provides a comprehensive
overview of the key concepts and principles
related to pedagogical technology and
innovation in FL instruction, laying the
groundwork for further exploration and
research in this dynamic and evolving field. It
is recommended that future research focus
on specific examples of innovative tech-
nologies and their practical application in
diverse learning contexts, as well as the
development of effective strategies for
supporting teachers in their efforts to
integrate these technologies into their FL
classrooms.
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CAMOMAEHKO Makcum
acmipaHT crneniaabHocTi 011 — OCBIiTHI, IeAaroriyHi HAyKH,
YepkacbKHUH HalliOHaABHHUM yHiBepcHuTeT iMeHi Bormana XMeAbBHUIIBKOTO
BOBK Oaena
JOKTOPKA IIeJaroTivHUX HayK, Ipodecopka,
npodecopKka KaTeapH aHTAIHCHKOI (hiaoaoril Ta METOAHKH HaBYaHHS aHTAIHCHKOI MOBH,
YepkacbKUH HalliOHAABHUH yHiBepcuTeT iMeHi Bormana XMeAbBHHUITBKOTO

MOAEPHI3AIIISI HABYAHHSI IHOSEMHHX MOB:
CHAA INEJATOI'TYHHUX IHHOBAIIIH

AxHomauyis. Y cmammi 00cni0sKYemobest KA0U08A POSb
neodazoziuHUX MexHo02ill ma HHo8auylll 3 memoto mooep-
HI3aYil HABUAHHSL THO3EMHUX MO8, 30Kpema 8 cucmemi
suwoi ocgimu Ykpainu. JlemanvHo eucgimaoromscst meo-
pemuuHi 3acadu nedazoiuHUX MexXHON02ill, IXHS lepapxiu-
HO cmpyKkmypa, a MmaKosK OCHO8HI NPUHUUNU iX 3acmocy-
8aHHs. Pozensidaromecst makoxx 6a308i memoO0on02iUHL
npuHyunu, saKi 3abe3neuyroms YChiHICMb peanizauil
neoazoziuHUX MEexXHO02il, a came KOHYUenmyaibHicme,
cucmemHicms, KepoeaHicmb, egheKkmueHicmb, 8i0Meopro-
samicme.

Ocobnusa ysaza npudinsemoscst KOHUeNnyii 0C8IMHIx iH-
Ho8ayill, IKA OXONJII0E He AUULEe 8NPOBAOIKEHHST HOBIMHIX
mexHono2ill, a Ui HOBIMHI OpeaHi3ayuiliHi ma YnpasaiHCbKi
nioxoou y npouec HasuaHHs. BusHauaromwvcst OCHOBHI
emanu 8npo8aosKeHHsi OC8IMHIX HHO8aUlll, SIKI 8KoUa-
omeb  HIYiayilo, npuiiHamms pilleHHsl, pPO3PObNeHHS,
nidzomoeKy, peanizayilo ma nodanvuie S8UKOPUCMAHHSL 3
YPOAXYBAHHSIM 380POMHO20 38°3KY, pedpieKcii ma Kopek-
uil.

Barknusum acnekmom OOCNIOIKEHHSL € po327si0 PO
surknadaua sik Hoeamopa, 30amH020 MeOPUO 3ACMOCO8Y-
samu nedazo2iuHi MexHoN02l Y npoueci Ha8UAHHS iHO3e-
MmHUX mo8. TTiokpecnroemvest, U0 ycniulHe 8UKOPUCMAHHSL
neoazoziuHUX MexXHOs02il 8UMazae 8i0 8UKIA0AUA BUCOKO-
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20 pisHs npogpeciliHol KomnemeHmHocmi, KA 6KIIoUae
MEemoO0/I02iUHI, OUOAKMUYUHI, NCUXO/N02IUHI, MOBIEHHEBL
HABUUKU MA KOMYHIKAMUBHT MIHHSL.

Y emammi makosk nponoHyrombuCst NPAKMUUHI NPUK-
N1a0uU 3aCMOCYB8AHHSL NeOAR02IUHUX MEXHO02LL Y HABUAHHI
{HO3EeMHUX MO8, 30Kpema 8UKOPUCMAHHSL IHMEepaKMUEHUX
naamgopm, mexHono2ill 3MIULAHO20 HABUAHHSL, NPOEKM-
HOI OistbHOCMI Ma MemoouK po38UMKY HULOMOBHOI KO-
MyYHIKamueHoi KomnemeHmHocmi. Hazonouyemocs,, uio
8NPOBAOINKEHHS. 03HAUEHUX THHOB8AUIU cnpusie Ni08UWEHHIO
Mmomueauii cmyoeHmig, po3eUMKY IXHIX KOZHIMUBHUX i
MOBNEHHEBUX HABUUOK MA KOMYHIKAMUBHUX YMiHb, a
markos 3abe3aneueHHi0 8UCOKUX HABUAIbHUX pe3ylbma-
mis.

Memoto OocnidsKeHHSI € KOMNAEKCHe PO3YMIHHS 83ae-
MO38'513KY UUX NOHSIMb ma ix nomeHyiany Oasl peeoJiio-
YIlIHUX 3MIH Y HOBUAHHI IHO3EMHUX MO8.

Knrouoei cnoea: nedazoziuHa mMexXHOJ02isl; OCEIMHI
IHHO8AUIl; HABUAHHSL IHO3EMHOI MOBU; Yuumesab siK HO8Aa-
mop; pe3yibmamu HASUAHHS, KOMYHIKaAmMueHa Komne-
meHmHicMeo.
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